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Mission and Goals 

 
Through interdisciplinary teaching, learning, and research, the CLAIR Ph.D. is committed to finding 
innovative solutions that address the multifaceted challenges of education in a technologically complex, 
globalized world.  Graduates of the program are prepared for a variety of roles, including instructional 
leaders, teacher educators, program evaluators, educational researchers, academics, diversity 
trainers/multicultural educators, and professionals who work in industries that design educational materials, 
curriculum, and assessments.  
 
The Ph.D. program in CLAIR follows Fordham University’s Jesuit tradition of rigorous academic endeavor, 
service to complex urban and metropolitan communities and dedication to the intellectual, moral, and socio-
emotional development of the individual. CLAIR adheres to GSE’s mission to create and nurture an 
inclusive, dynamic, intellectual and reflective community that generates knowledge and promotes inquiry 
and excellence. There are four strands, which address different aspects of CLAIR. Students select one 
strand as their major focus with opportunities to choose electives from the other strands.  
 

Goal of Contemporary Literacies Strand 
	  The goal of this specialization is to prepare candidates for careers as instructional leaders and researchers 
in a variety of educational settings. While in the program, students will consider multiple perspectives on 
what it means to be literate in the contemporary world by exploring print and traditional literacies, new 
literacies, digital literacies, multimodal literacies, media literacy, critical literacy, and language study (e.g. 
sociolinguistics, psycholinguistics). By making connections between theory and practice and engaging in 
research in this dynamic and emerging field, students will gain and contribute knowledge on the 
phenomena that is literacy in the 21st century. 

Goal of Language, Culture, and Equity Strand 
The strand of Language, Culture, and Equity (LCE) prepares leaders in educational research and action-
oriented practice who have an expansive understanding of the cultural, language, political, and social 
structures that impact equity and excellence in education. Students in this strand analyze, critique, and 
contribute to the knowledge base needed to advance educational achievement for all students.  LCE 
students explore issues of advocacy and transformation in education, including the 
achievement/opportunity gap, building bridges across diverse communities, and developing multilingual 
and multicultural competencies. The strand aims to develop education professionals whose work is relevant 
and strategic in the creation of learning opportunities for students across different cultural, social, linguistic, 
economic, and political contexts. 

Goal of Learning Sciences Strand 
The goal of this specialization is to prepare doctoral students to conduct rigorous, scientifically-based 
research in informal and formal learning settings. Graduates of this program will be prepared for careers in 
academia and/or other research-based organizations that study issues in the applied areas of educational 
psychology and human development. Students who specialize in this strand will acquire knowledge in: 
educational contexts of development; cognition and learning sciences; motivation; resilience, and; 
advanced quantitative methodologies. Intrinsic to each area is an emphasis on current and emerging 
learning technologies. 
 



 
Goal of Special Education Strand 
Doctoral candidates in the special education strand are prepared to become scholars, researchers, 
advocates, and leaders in both higher education and research focused on birth to 12th grade learners. The 
strand provides an opportunity for students to use an interdisciplinary approach to problem-solving by 
integrating theoretical interests with applied and evidence-based practices and collaborating with 
colleagues from different disciplines. The expertise of the interdisciplinary faculty enables CLAIR students 
to pursue scholarship and research interests in a broad spectrum of areas within Special Education. 

	  

Admissions 
 

See the Admission procedures in the Graduate School of Education on-line Bulletin on Fordham’s Web 
site.  In addition to these GSE procedures, applicants will be scheduled for an interview with several CLAIR 
faculty members as part of the pre-admissions process. Applicants seeking admission to the Ph.D. program 
in CLAIR must meet the general requirements for admission to graduate study in the Graduate School of 
Education and these program-specific admission criteria: 

• Possess a masters degree from accredited college or university with suitable foundation in 
education, psychology, or relevant field.  

• Have academic and professional goals consistent with the objectives and purposes of the program 
• Have relevant academic/professional experience (exact requirements vary by strand) 
• Show evidence of professional promise (will be assessed via application or interview with program 

faculty) 
• Earned minimum graduate G.P.A of 3.5 (B+ or better) 
• Provide two letters of recommendation 
• Earned satisfactory scores on the Graduate Record Examination (GRE) or Miller Analogies Test 

(MAT); test scores must be less than five years old 
• Satisfactory command of oral and written English 
• Provide proof of immunization against measles, mumps, and rubella 

	  

Prerequisite Course Work 
 

Course work in language/literacy, research, curriculum, and psychology provide a prerequisite knowledge 
base for CLAIR.  In some cases students are admitted on the condition that they complete a prerequisite 
master’s level course or two after being admitted.  If this is the case, it will be mentioned in the letter of 
acceptance.  The prerequisite course or courses should be taken before, or concomitant with courses in the 
first year and must be taken at an accredited institution.  Prerequisites are not counted toward the 45-
credits of minimum coursework.  See your advisor prior to initial course registration to discuss these 
prerequisites if they are mentioned in your acceptance letter.  Documentation (official transcript) of 
prerequisite completion should be submitted to your advisor upon completion of these courses. 

 
Completion Requirements  

	  
Students are admitted to the doctoral program on a provisional basis and their progress is monitored 
through the matriculation review process and periodic review by their mentor, program coordinator, and by 
program faculty. Students apply for permanent matriculation during the semester in which they complete 
12-15 credits. 



 
Acceptance into the program carries with it the responsibility to uphold the published ethical standards of 
the American Psychological Association. Violation of ethical standards may result in termination from the 
program. The program reserves the right to review the progress of students and to terminate students from 
the program on the basis of inability to meet academic, personal and/or professional standards. 
 
To complete the Ph.D. in CLAIR, students must: 
 

• Complete prescribed program of study including a minimum of 45 credits at Fordham (not including 
dissertation credits) beyond a master’s degree in an associated field. Additional courses may be 
required based on academic and experiential background 

• Maintain overall graduate G.P.A. of 3.5 (B+ or better) 
• Complete a one-year capstone project (capstone project) 
• Complete an internship experience 
• Complete successfully an end-of-program comprehensive assessment 
• Complete dissertation seminar (note additional credits are associated with seminar) 
• Complete oral defense of dissertation and pass format review 
• Complete all requirements for the degree within eight years of initial registration in program 

coursework 

 
Maintaining Matriculation 

 
As stated in both the GSE Bulletin and the GSE Doctoral Handbook, doctoral students must register for 
every fall and spring semester from the first course until the dissertation has been successfully defended.  
You may register, with permission of your advisor, and program coordinator/s for Maintenance of 
Matriculation if you are not taking a course; however, you need to be mindful that your 8-year limit remains 
the same.  The advisor, coordinators, and Associate Dean must approve a leave of absence, and, again, 
this does not extend the 8-year limit.  Extensions are rare, are reserved for emergency situations, and must 
be approved by the advisor or mentor, the program coordinator, and the Associate Dean of the GSE.  
Applications for extensions must include a plan for completing the doctorate that has been designed by the 
student and approved by the advisor or mentor.  See the GSE Bulletin of the GSE Doctoral Handbook for 
more information on maintenance of matriculation and leaves of absence.  These documents are the final 
word on policy.  

Matriculation Review 

	  
Doctoral students are not fully matriculated until they have successfully completed the initial phase of the 
program.  The GSE Bulletin states that, “During the semester in which provisional doctoral students expect 
to complete their 12th to 15th credits of doctoral work, they must obtain permanent matriculation status.” In 
CLAIR, this involves review of the academic record by doctoral faculty and a meeting with the cohort 
mentor(s). To achieve permanent matriculation status, students must:  
 

• Show evidence of any prerequisite courses to be made up as specified in the letter of admissions.  
Transcripts for these courses must be present in your admissions folder at the time of the 
Matriculation review. 

• Hold a 3.7 or higher GPA in CLAIR coursework at the time of review 
• Receive satisfactory evaluation from course instructors on the knowledge, skills, and dispositions 

assessment.  This assessment will focus on whether the candidate: 



o Demonstrates knowledge of qualitative and quantitative methods 
o Demonstrates strong academic writing 
o Demonstrates ability to critically analyze research 
o Actively engages in research projects 
o Collaborates with peers 
o Incorporates feedback into writing or research 

• Demonstrate competence in APA style 
o Option 1: Completes the online skills assessment 
o Option 2: Submits a paper that demonstrates competence  

• Submit an updated personal statement related to research in contemporary learning 
 
CLAIR faculty will discuss the above data at an annual review meeting, and students will be informed of 
their matriculation status by letter.  Permanent matriculation must appear on the transcript for students to 
move into the Advanced Seminar.  

 
If progress in the CLAIR Program is satisfactory, the following two steps are carried out: (a) the program 
coordinator sends the student a letter informing him or her of passing the review and of permanent 
matriculation status, (b) the program coordinator submits the Matriculation Review Form -- signed by the 
advisor and the program coordinator for the coordinator to submit to the Office of the Dean for entry on the 
student’s transcript. 
 
If progress in the CLAIR Program is not satisfactory: 

• The faculty may decide to terminate the student’s enrollment in the program.  In this case the 
program coordinator will inform the student by mail of the failed Matriculation review.  The program 
coordinator then recommends to the Associate Dean of Academic Affairs that the student’s status 
in CLAIR be terminated.  

• The faculty may decide that the student will be placed on probation until outlined criteria are met.  
Continuing course work will be allowed only under this outlined set of conditions.  Extra course 
work may be required.  In this case a second Matriculation Review will be necessary at a time 
determined by program faculty. 

 
At the completion of this process, the advisor places any related paperwork in the student’s advisement file 
(i.e., papers, plans, letter informing the student of status). 
 

Ongoing Evaluation 
 
At the end of each year in CLAIR the program faculty meets to discuss each student’s progress in the 
program.  Grades, feedback from program faculty, and completion of program gateways are all considered.  
The student will receive a letter from the program coordinator each summer stating your status regarding 
progress and any ongoing concerns.  For students who are having difficulty passing gateways, concerns 
are stated in this letter with follow-up during the next academic year.  For students in Dissertation Seminar, 
there is an evaluation form that is filled out at the end of each semester by the mentor.  



 
CLAIR Program Faculty 

 
Fran Blumberg (1997), Associate Professor B.A., SUNY (Stony Brook); M.S., Ph.D., Purdue University 
Developmental Psychology, Attention and Learning Strategies, Media-based learning  
 
Jane Bolgatz (2001), Assistant Professor, B.A., Columbia University; M.A.T., Brown University; Ph.D., 
University of Iowa Social Studies Education, Multicultural Education  
 
Rita S. Brause (1975)1, Associate Dean, Professor B.S., M.A.,Ed.D., New York University 
Language Development (Spoken and Written), Literacy Education, Teaching/Learning, Teacher Research  
	  
Karen Brobst (CLAIR Program Coordinator) (1997), Associate Professor, B.A., University of North Carolina; 
M.A., Ph.D., Teachers College, Columbia University School Psychology. Research Interests Learning 
Strategies, Contemporary Learning  
	  
Su-Je Cho (2003), Associate Professor 
B.A., Daung-A University; M.A., California State University; Ph.D., University of California, Santa Barbara 
Educational Psychology, Special Education, Families and Children with Disabilities  
 
Marshall George (1997), Professor, B.A., University of North Carolina; M.Ed., University of Southern 
Mississippi; Ed.D., University of Tennessee; Secondary English Education, Adolescent Literature, Middle 
School English and Literacy, Teacher Education  
 
Margo Jackson (1999), Associate Professor, B.A., SUNY-Binghamton; Ed.M., SUNY-Buffalo; Ph.D., 
Stanford University; Career Development, Multicultural Counseling Training and Supervision, Stress and 
Coping in Human Lifespan Development  
 
Carlos McCray (2010), Associate Professor, B.A., M.S., Alabama State University; Ed.D., Bowling Green 
State University; School Leadership, Multiculturalism, Urban Education 	  	  
	  
Molly Ness (2006), Associate Professor; B.A., Johns Hopkins University; M.Ed., Ph.D., University of 
Virginia; Reading Comprehension, Teachers’ Instructional Beliefs and Decisions,, Struggling Readers, 
Language-Based Reading Disorders  
 
Aida Nevarez-La Torre (2006), Associate Professor; B.A., University of Puerto Rico; M.S., State University 
of New York at Albany; Ed.D., Harvard University; Linguistic Diversity in Teacher Preparation, Practitioner 
Research, Literacy Development in English Language Learners 
 
Kristen Turner (2006), Associate Professor, B.A., Bucknell University; M.A., Columbia University; Ph.D., 
Rutgers University; Writing, Intersections of Technology and Literacies, Teaching Digital Literacies , 
Teaching Argument  
 
Mitchell Rabinowitz (1988), Professor; B.A., SUNY (Albany); M.A., University of California (Berkeley); M.A., 
Ph.D., University of California (San Diego); Educational Psychology, Cognition, Educational Technology, 
Metacognition 	  	  

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
1 Note: Year listed denotes year started at Fordham 



	  
Joanna Uhry (1994), Professor; A.B., Brown University; M.A., Ed.M., Ed.D., Teachers College, Columbia 
University; Reading, Initial Teacher Preparation, At-Risk Students, Early Literacy  
	  
Chun Zhang (2000), Professor; B.A., Central China Normal University; M.Ed., Eastern IllinoisUniversity; 
Ph.D., University of Illinois at Urbana-Champaign; Families and Children from Culturally and Linguistically 
Diverse Areas; Service Delivery to Young Children with Developmental Delays and their Families; 
Family/Professional Relationships and Partnerships  
 
Akane Zusho (2004), Associate Professor; B.A., M.S., Ph.D., University of Michigan; Motivation and Self-
regulated Learning, Acculturation and Bicultural Identity Development, Media/Technology and Learning 
 

Advisement and Mentoring 

Advisors 
 
Throughout the program, students are advised, coached, supported, and mentored by faculty in a number 
of roles as described below...   
 

Program advisor.  This full-time, tenured, or tenure-track faculty member is assigned to you during 
the admissions process.  The assignment is made by the Admissions Committee to maximize 
common interests between student and faculty member.  The program advisor helps you to choose 
your courses, serves as your advocate during the Matriculation Review process, and helps you 
develop your research interests.   
 
Capstone project advisor.  This faculty member works one-to-one with you during the capstone 
project.  This person also may serve as your program advisor.  Alternatively, another member of the 
doctoral faculty that you select, based on your research interest may serve in this role. It is the 
capstone project advisor who mentors the yearlong capstone project project, who reads the final 
paper associated with this project, and who awards the final grade for the capstone project 
experience. 

 
Dissertation mentor.  This faculty member works one-to-one with you in developing the 
Dissertation Proposal, analyzing data, and planning for the oral defense.  In some cases this is the 
same person who serves as program advisor, and/or capstone project advisor. Alternatively, 
another member of the doctoral faculty may serve in this role.  Your mentor must be a full-time 
tenured or pre-tenured faculty member of the GSE.  Your selected mentor and committee are 
subject to approval by the CLAIR faculty, which considers committee research expertise and 
contributions. 
 
Dissertation readers.  Two readers are selected by you and your mentor to serve on the 
dissertation committee at entry to dissertation seminar.  Readers can be full-time tenured or tenure-
track faculty, or they can be Fordham clinical staff, provided that they hold a doctoral degree.  They 
can also be from outside of Fordham provided that they hold doctoral degrees, have mentored 
dissertations, and have expertise necessary to the committee.  Outside readers must be approved 
by the program faculty. 

 
Establishing a Relationship with your Advisor 

	  



Upon being admitted, you are expected to call or e-mail your advisor, whose name is provided in the letter 
of admission.  An initial telephone or e-mail conversation should be followed up with an appointment in 
person at the time of the initial registration. At the time of the first meeting, an advisement file is established 
with an advisement form that serves as a record of the courses to be taken and a photocopy of the letter of 
admissions stating any prerequisite courses or conditions.  A copy of this may be maintained by the 
advisor, but should also be kept in an advisement digital file maintained by CLAIR personnel.  
 
Both student and advisor need to be mindful of the 8-year limit to the doctorate.  Part-time students should 
take two courses during most semesters to stay within this limit.  	  

Changing Advisors 
	  
In some cases a change in advisors may be appropriate for a number of reasons (e.g., particular interest in 
another faculty’s field of expertise, original advisor on leave). If you wish to change advisors, you should 
have a conversation with the original advisor, the potential advisor, and the CLAIR program coordinator. 
	  

Plan of Study: Coursework 
 

All students in CLAIR are required to complete 45 credits of coursework prior achieving candidacy (i.e., 
begin dissertation work), which includes a contemporary learning core, a research core, a specialization 
core, and electives.  Students also are required to complete an independent research project (a capstone 
project) that serves as a comprehensive assessment and the final gateway to doctoral candidacy. Once 
students achieve candidacy, they are also expected to enroll in Dissertation Seminar, which is credit 
bearing (3 credits/semester enrolled), until they successfully defend the dissertation.   
 
Contemporary Learning Core (minimum 4 credits) 

• Sociopolitical Dimensions of Education (3 credits) 
• Internship in Contemporary Learning (1-3 credits) 

 
Research Core (18 credits) 

• Foundations of Interdisciplinary Research I & II (6 credits) 
• Critique of Research (3 credits) 
• Advanced Seminar in Interdisciplinary Research I & II (6 credits) 
• Research Elective (3 credits) 

 
Specialization Core (12 credits) – See course planning sheets for course options (Appendix) 

• 4 courses in specialization  
 
Cognates (6 credits) 

• 2 courses outside of specialization 
 
Research or Content Modules (minimum 1-3 credits) 
	  
Capstone Project (0 credits) 
 
Dissertation Seminar (3 credits every semester enrolled) 
	  



Pre-Dissertation: Internship 
	  

Students collaboratively design with a CLAIR Faculty Sponsor a 1- to 3-credit internship experience 
(typically over 1 to 3 semesters) relevant to their learning objectives in the program, and register for CLGE 
7175. The student in consultation with the Faculty Sponsor drafts an internship proposal for discussion and 
review, then negotiates with the Faculty Sponsor and outline of tasks that are reasonable and valuable 
based on learning objectives, a timeline for completion of tasks, the product(s) and/or outcome(s) to be 
achieved, and a plan for formative and summative evaluation. The CLAIR Internship Coordinator may be 
consulted and must be kept informed of agreements in writing. The Faculty Sponsor mentors the student 
throughout the internship and submits a grade recommendation to the Internship Coordinator.   

 
Pre-Dissertation: Capstone Project & Hearing 

 
To establish candidacy, CLAIR doctoral students will be required to work on a capstone project and 
schedule a hearing with the capstone project committee (See below for information about the constitution of 
the committee). 
 
Purposes of the project 
 
One important function of the project is to demonstrate the breadth and depth of scholarship, and the 
unique talents and experiences of each student. As such, this project should be tailored to the student’s 
interests and ideally tied to the dissertation.   
 
During this experience, the student will select and work closely with a mentor, who will help in the 
development of the capstone project.  This mentor can be the student’s academic advisor or another faculty 
member with whom the student has research interests in common.  Successful defense of the capstone 
project will establish doctoral candidacy. 
 
Project Guidelines 
 
The student and his or her mentor should decide on the actual project with consideration of these general 
guidelines: 

• The project should demonstrate mastery of theory and research on a topic related to contemporary 
learning of the student’s choosing.  

• The project should recognize multiple perspectives (and/or interdisciplinarity).   
• The project should help the student move toward identifying a dissertation topic (ideally, the project 

should directly relate to the dissertation). 
• The project should be limited in scope such that the student can complete the project within one 

academic year. 
• The project should help the student develop important research, writing, and technological skills 

necessary for completing the dissertation. 
• The project should help the student develop skills that are useful for future employment 

opportunities.	  
• The project may lead the student to opportunities in publishing or presenting at state / national / 

international conferences.  
• The project should provide support for students to learn how to work collaboratively on research. 

 
 
 



 
Students are encouraged to be innovative and think outside the box!  There are no predefined formats for 
the project.  Some options that students can choose from (ranging from more traditional to less traditional) 
include: 

• Writing a theoretical review, in the form of a Review of Educational Research article, that could 
potentially serve as a dissertation chapter or publication; 

• Continuation or expansion of an unfinished study begun in a CLAIR course; 
• Independent research project and presentation at conference; 
• Digital Portfolio; 
• Digital Application (e.g., website, wiki, blog); and 
• Mobile or Browser App. 

 
Timeline and Procedures for Project 
 
The capstone project will be evaluated by a committee selected by the student. The committee composition 
must include the following members: 

• One CLAIR faculty member within the student’s specialization area who will serve as the chair of 
the committee; 

• One CLAIR faculty member outside the student’s specialization area; and 
• One additional faculty member who may be from CLAIR or outside CLAIR and represents the 

student’s area of focus.  (Members who are not Fordham faculty must hold a doctorate in 
education or related degree and must be approved by the CLAIR faculty.)  

 
Students are encouraged to form the three-person capstone committee by the end of the second year so 
that the project can be initiated and reviewed periodically. Faculty, particularly the mentor, should be 
closely involved with the student throughout the preparation of the project. The advanced research seminar 
experience will also help to scaffold the development and completion of the capstone project.  
 
Students should have an outline of their project by the end of the second year or beginning of summer in 
year 3.  This outline should be discussed with all members of the committee. 
 
The formal assessment of the project for promotion to candidacy will take place in the form of a meeting 
that will occur by the end of the spring semester in the third year.  This meeting should include a 
substantive theoretical and methodological discussion of the project and a more informal advising and 
guidance discussion about the student’s goals, strengths and weaknesses.  Future plans for the remainder 
of their graduate career and their long-term career trajectory also should be considered in the meeting. 
 
Your program adviser or program coordinator should be contacted for additional information about the 
capstone project. 

 
 
	  

	  
	  
Information	  on	  Dissertation	  and	  Course	  Planning	  Sheets	  to	  be	  added.	  


