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Thank you to our editors who have 
succeeded in bringing together the 
work of those in our SIG who share 
their expertise and research regarding 
how technology can be used to foster 
self-regulated learning in the class-
room setting. The significance of our 
spring 2017 newsletter is the breadth 
and depth of the expertise and research 
agendas of those who network within 
our community of scholars. Our con-
nections to each other and interest in 
each other’s work are what make us a 
strong special interest.  

One of the reasons we can attribute to 
our growth and development over the 
thirty-one years of AERA recognition 
is our ability to remain focused on the 
practical applications of SRL in a varie-
ty of arenas. As you read the newslet-
ter you will find articles that can be 
shared with your students. Once pub-
lished I will be sharing the newsletter 
with those enrolled in my teaching 
with technology class. The articles are 
not only well written for an audience 
of scholars, but also can be read and 
understood by preservice and profes-
sional teachers who are interested in 
multiple venues for applying techno-
logical advances to classroom instruc-
tion. Among the contributors, you will 
find several past chairs who have ad-
vanced the study of self-regulated 
learning while making significant con-

tributions to technological advances in 
classroom instruction and teacher edu-
cation.  

This year as SIG Chair has given me a 
new appreciation for those who have 
served as SIG chairs in the past, and in 
my letter, I want to thank them and 
call attention to their years of service. 
Under the leadership of chair, Maria 
DiBenedetto the role of a historian was 
established.  The information gathered 
by Taylor Acee and Darlyn Flaggs in-
spired me to acknowledge past chairs 
who have provided leadership in the 
growth and development of our SIG. 
On the following pages, we share pic-
tures of some of the chairs who self-
lessly dedicated themselves to the 
growth and development of the SIG 
Studying and Self-Regulated Learning.  

Celebration of  Self-regulated Learning:  
History and Impact on Technology 
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Did you ever wonder about our title and how 
we became the SIG Studying and Self Regulated 
Learning? If you look deep into our history, the 
very first chair of our SIG, John W. Thomas, was 
engaged in research at the Far West Laboratory 
in San Francisco. He, along with William 
Rohwer Jr., organized a preconference meeting 
in 1986 inviting several researchers who ad-
dressed issues of learning in academia to meet 
and discuss their findings. This meeting resulted 
in the creation of the SIG Academic Studying and 
the first sessions were sponsored in 1987 at the 
AERA conference in Washington, D.C. The sym-
posium was entitled “Promoting Effective Study-
ing” and the paper session was entitled “Student 
Learning and Study Strategies.” At the suggestion 
of Barry Zimmerman, our SIG’s name was 
changed from “Academic Studying” to 
“Studying and Self-Regulating Learning” during 
the 1991 meeting in Chicago.  

So here we are, 2017, thirty-one years after John 
W. Thomas called attention to research that en-
courages strategies, independence, and self-
regulation. I believe we have remained con-
sistent and focused on the intentions of our first 
chair’s organization of the initial meeting of re-
searchers in 1986 to address studying and Barry 
J. Zimmerman’s suggestion to link self-regulated 
learning in 1991. For the past year, your officers 
have carried out their responsibilities with flaw-
less leadership and commitment. Héfer Bem-
benutty, our co-chair, has supported me and the 
other officers in every aspect of our SIG to help 
manage the many responsibilities that can be 
often overlooked. Peggy Chen and Taylor Acee, 
our program chairs, took command of the pro-
cess of proposal submissions, evaluations, and 
considerations for acceptance and brought to the 
SIG a level of shared expertise that has resulted 
in sessions that are both timely and interesting in 
our area of research. Christian Brandmo and Ad-
am Moylan have consistently reached out to 
lapsed and nonmembers showing an increase in 
membership interest. You can see first hand the 
contribution of our newsletter team with Stacy 
DeZutter and Stephen Aguilar taking the lead 
and again showcasing the outstanding accom-

plishments of not only our accomplished schol-
ars but graduate students and other interested 
researchers.  

Thank you to those who serve as committee 
chairs and their committee members who often 
assist without public recognition. Linda Bol 
(Zimmerman Award), Matthew Bernacki (Poster 
Award), Roger Azevedo (Graduate Student Re-
search Award) have been instrumental in keep-
ing our award process seamless and ethically 
sound. Our Mentoring outreach continues under 
the leadership of, Tim Cleary, to whom we are 
grateful for taking over the leadership until John 
Netfield returns from Oxford. Our heartfelt ap-
preciation is extended to Linda Sturges for the 
work she has accomplished as head of our pay-it
-forward campaign and pioneering our first 
fund raising project. Special gratitude is extend-
ed to Keith Allen, who has voluntarily become 
an indispensable part of our newsletter produc-
tion in the role of copy editor.  

Our graduate students continue to make signifi-
cant contributions and we are in grateful for 
their assistance as we see the future of our SIG 
unfolding in several key areas. A strong factor of 
our outreach into for social networking has been 
the management of our website and Facebook 
page by Paul Darby. Zahia Marzouk has gra-
ciously overseeing the graduate student commit-
tee and Darloyn Flaggs has continued the work 
of historian begun by Taylor Acee.  

As we move into a new era of leadership and 
accomplishment, I see a great future ahead for 
our SIG. Studying and self-regulated learning 
remain the focus of our research, and our mem-
bership contributes in multiple arenas to move 
the work forward with research that will contin-
ue to make its imprint on the landscape of learn-
ing and instruction.  

With sincere thanks and hope for a bright future. 

Marie C. White 

Message From The SIG Chair,  
Dr. Marie C. White, Nyack College 

(Continued) 
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This issue of the SSRL SIG newsletter focuses on 
“Using Technology to Enhance Classroom In-
struction.” In it, we draw from our international 
community of scholars and researchers to high-
light innovations, strategies, and new research 
that sit at the nexus of self-regulated learning and 
educational technologies. 

Innovations include work by Dr. Roger Azevedo, 
Dr. Min Chi, & Dr. Soonhye Park (North Carolina 
State University), who describe MetaDash, a dash-
board designed to give teachers access to infor-
mation that might be difficult to obtain, such as 
cognitive, affective, metacognitive, and motiva-
tional (CAMM) self-regulated learning data. Dr. 
Jeffrey A. Greene, Nikki G. Lobczowski, & Kay-
ley Lyons (University Of North Carolina At Chapel 
Hill) introduce Collabucate, an app designed to 
scaffold the strategies needed for students to work 
and learn together when they are in small groups. 
Dr. Bradley Bergey (Queens College, CUNY) de-
scribes a web-based application designed to mini-
mize the barriers associated with asking a ques-
tion in class, while also providing a way to sort 
student-generated questions.  

Technology, however, is always embedded within 
a context. With that in mind, Dr., Brian Mandell 
(Smithsonian Science Education Center) Dr. Anasta-
sia Kitsantas, (George Mason University) describe 
key ways that educators can design learning envi-
ronments that support self-regulated learning in 
technology rich settings. Dr. Maureen Snow An-
drade (Utah Valley University) also suggests key 
practices that leverage self-regulated learning re-
search to build successful on online learning expe-
riences. To mitigate against the unintended conse-
quences of technology, Abraham Flanigan (The 
University of Nebraska-Lincoln) & Dr. Héfer Bem-

benutty (Queens Col-
lege, CUNY) provide 
strategies for teachers 
to discourage cyber-
slacking, or engaging 
in of-task behavior 
while attempting to 
use technology for 
academic purposes.  

We also highlight recent research by our col-
leagues. Dr. Daniel C. Moos (Gustavus Adolphus 
College), for example, describes his team’s recent 
research using think-aloud protocols to under-
stand how students self-regulate while using vid-
eos during flipped classroom instruction. Dr. Min-
na Puustinen (University of Poitiers & CNRS, Umr 
6234 Cerca, France) highlights the work by two of 
her students that focuses on the role technology 
plays in inclusive learning environments. Dr. Mo-
toyuki Nakaya (Nagoya University, Japan) & Dr. 
Takamichi Ito (University of Education, Japan) fo-
cus on teachers, and the role motivation plays in 
how they learn to use effectively Information 
Communication Technology (ICT). 

Our book review in this issue by Dr. Marie C. 
White (Nyack College) focuses on: Policy, Profes-
sionalization, Privatization, and Performance Assess-
ment: Affordances and Constraints for Teacher Educa-
tion Programs, by Theresa J. Gurl, Limarys Cara-
ballo, Leslee Grey, John H. Gunn, David Gerwin, 
& Héfer Bembenutty. The book review addresses 
current trends associated with teacher perfor-
mance assessment (edTPA). Dr. White recom-
mends that training teacher candidates on self-
regulation of learning, self-efficacy beliefs, and 
mastery learning could serve as an antidote 
against the constraints of the edTPA. 

Our newsletter concludes with minutes from the last 
business meeting, a description of two incoming books 
focused on self-regulation of learning. It also include 
important announcements of interests to all members of 
our SIG. We hope that you would enjoy reading this 
spring newsletter—your newsletter. Please contact us if 
you have any questions or to share your comments. 

Message From The Editors  
Dr. Stephen J. Aguilar, USC, Rossier School of Education &  

Dr. Stacy DeZutter, Millsaps College  

Dr. Stephen J. Aguilar Dr. Stacy DeZutter 
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Using Real-Time Multichannel Self-Regulated Learning Data to Enhance  
Student Learning and Teachers’ Decision-Making with MetaDash  

Dr. Roger Azevedo, Dr. Min Chi, & Dr. Soonhye Park 
North Carolina State University  

This new interdisciplinary research project funded by 
the National Science Foundation focuses on the de-
sign and testing of MetaDash, an intelligent, multi-
channel data visualization tool that displays key as-
pects of students’ learning processes and knowledge 
construction in real time, allowing for new innova-
tions in adaptive learning and teaching. MetaDash 
will revolutionize current dashboards by providing 
teachers with: (1) multichannel STEM learning and 
cognitive, affective, metacognitive, and motivational 
(CAMM) self-regulated learning (SRL) data collected 
from students while using existing advanced learn-
ing technologies (ALTs), and (2) the individual and 
aggregate data to accelerate their decision-making. 
Furthermore, contemporary interdisciplinary re-
search presents ample evidence that the potential of 
ALTs to facilitate learning through real-time person-
alized instruction may be severely undermined by 
students’ inability to monitor and regulate key as-
pects of STEM learning, compounded by the lack of 
feedback and instruction on CAMM SRL processes. 
The ultimate goal of MetaDash is to foster STEM 
learning with a ubiquitous, multilayered system that 
fosters teachers’ and students’ monitoring and con-
trol of CAMM SRL processes. This approach involves 
a synchronized, multilevel system with several feed-
back loops that cut across technologies and human-
technology interactions to provide teachers and stu-
dents with the data needed to improve learning in 
real time, transforming and extending current ap-
proaches to instructional decision-making. The inves-
tigation of these theoretical, empirical, and educa-
tional questions will forge new transformative tools 
that will significantly enhance and foster CAMM SRL 
and STEM learning and teaching. 

The proposed research will attempt to build a theo-
retically- and data-driven and empirically-based 
technological tool that will help students and teach-
ers understand how students’ CAMM SRL processes 
can be leveraged to promote conceptual understand-
ing. With this tool and professional development, 

teachers will realize a rev-
olutionary means of aug-
menting instructional effi-
ciency and effectiveness. 
MetaDash will allow an 
interdisciplinary research 
team of psychologists, 
learning and educational 
scientists, teacher educa-
tors, computer scientists, 
and machine learning and 
data mining researchers 
to use interdisciplinary 
methodologies to detect, 
track, model, and assess 
students’ CAMM SRL 

processes and teachers’ use of these data. This work 
will be important for advancing current scientific 
research in STEM by: (1) enhancing current theoreti-
cal models of STEM learning through SRL with 
ALTs; (2) extending current research methods and 
analytical techniques from the cognitive and learning 
sciences, measurement and statistics, computer sci-
ence, data mining, and machine learning to detect, 
track, and model the complex nature of CAMM SRL 
processes and STEM learning; and (3) conducting 
empirical research to examine the influence of 
providing real-time multichannel data to teachers to 
enhance their instructional decision-making through 
the use of a new genre of technology. 

The broader impacts are to: (1) foster deep conceptu-
al understanding in STEM, (2) increase teachers’ ca-
pacity for fostering effective SRL and STEM learning, 
and (3) develop a technological tool that can scale to 
classrooms across the country, and automatically 
generated analyses for teachers, school administra-
tors, and parents. Effective application of MetaDash 
in formal and informal educational settings can sig-
nificantly enhance STEM learning across students of 
all ages, including women, minorities and persons 
with disabilities. In addition, our project aligns with 
current national standards for STEM learning by 
providing students with the self-regulatory skills 
necessary for lifelong learning that are critical for 
solving problems and applying knowledge to practi-
cal, everyday situations. Such skills are essential for 
learners of STEM because they are in high demand in 
today’s workforce and critical for our nation to 
achieve and maintain leadership in STEM fields. 
MetaDash will also transform current teacher train-
ing by introducing tools that provide real-time stu-
dent data that can significantly enhance their instruc-
tional decision-making and decrease the attrition 
rates of teachers by providing instructional support 
that will encourage their retention in the profession. 
The proposed research will also enhance the current 
infrastructure for research and education, teaching 
skills necessary for economic growth and prosperity, 
and the nation’s ability to compete in the global econ-
omy. 

Dr. Roger Azevedo Dr. Min Chi Dr. Soonhye Park 
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Fostering Middle School Students’ Self-Regulation in Hypermedia Learning  
Environments: Tips, Strategies, & Recommendations 

Dr. Brian Mandell, Smithsonian Science Education Center & 
Dr. Anastasia Kitsantas, George Mason University  

The widespread use of Hypermedia Learning Environ-
ments (HLEs), such as the internet, Wikipedia, and 
online encyclopedias, offers the potential to enhance 
students’ understanding of complex concepts particu-
larly in science topics (Azevedo, Cromley, & Seibert, 
2004). Although, research evidence shows that learning 
technologies can engage learners in self-regulated cycles 
of learning (Kitsantas & Dabbagh, 2010; 2011), learning 
in these types of environments (e.g., hypermedia, 
webpages with hypertext links, video, audio, diagrams, 
text, and animation), typically requires the use of nu-
merous self-regulatory processes such as goal-setting 
and strategic planning, self- monitoring and self-
evaluation  (Mandell, 2013). In fact, the instructional 
effectiveness of these learning environments might be 
severely limited if students are not taught how to self-
regulate (Kitsantas, 2014). Providing designers, educa-
tors and practitioners with some guidance on how to 
design environments to support students’ SRL in tech-
nology-enhanced environments is critical.  

Zimmerman (2000) defined SRL as self-generated 
thoughts, feelings, and behaviors that are planned and 
cyclically adapted based on performance feedback in 
order to attain specific goals. According to this perspec-
tive, SRL is conceptualized as a three-phase cyclical 
feedback loop consisting of forethought (i.e., processes 
that precede efforts to learn), performance control (i.e., 
processes occurring during learning efforts), and self-
reflection phase processes (i.e., processes occurring after 
learning or performance). The three phases are interde-
pendent so that changes in forethought processes (e.g., 
goal-setting) prompt changes during the performance 
phase (e.g., strategy use) and in turn, influence self-
reflection phase processes (e.g., self-reactions) that sub-
sequently effect forethought beliefs and behaviors prior 
to future learning efforts. These phase-specific SRL pro-
cesses have been significantly predictive of science 
knowledge and performance (Mandell, 2013). Below, we 
provide some recommendations based on empirical 
research on how teachers who use HLEs in science can 
help students engage in SRL cycles of learning.  

Prior to giving access to a HLE to study a particular top-
ic in science (e.g., the systems of the body), teachers 

should use microanalytic 
protocols as a diagnostic 
formative tool to help 
students engage in SRL. 
Microanalysis is a context
-specific interview proto-
col that examines learn-
ers’ cyclical-phase SRL 
processes as they engage 
in a task (Cleary, 2011). 
SRL microanalytic ques-
tions administered be-

fore, during, and after stu-
dents completes learning 

task. These data can help a teacher gather individual-
ized information about students’ phase specific SRL 
processes and thinking within a HLE context, giving 
students the opportunity to transform these data into 
process feedback.   
Furthermore, teachers should scaffold students’ SRL 
learning in the forethought phase by providing them 
with a planning document where students can articulate 
their goal and select related strategies to accomplish this 
goal before they begin learning from the HLE. Teachers 
can then support students’ learning in the performance 
phase by asking them to identify the type of learning 
environment (video, audio, diagrams, text, and anima-
tion) and the content accessed at various points during 
the task (e.g., using a log sheet to record their progress). 
Finally, teachers can support students’ learning in the 
self-reflection phase by asking them to evaluate their 
performance based on their planning document and log 
sheet data. Students will then be able to see what strate-
gy worked, what strategy sequence was most effective, 
or why certain strategies were not effective as they at-
tempt to learn new content from the HLE (Mandell, 
2013). 
References 
Azevedo, R., Cromley, J. G., & Seibert, D. (2004). Does adaptive 
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j.cedpsych.2003.09.002
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Kitsantas, A., & Dabbagh, N. (2010). Learning to Learn with Integra-
tive Learning Technologies (ILT): A Practical Guide for Aca-
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Kitsantas, A., & Dabbagh, N. (2011). The role of Web 2.0 technolo-
gies in self-regulated learning. New Directions for Teach-
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George Mason Universi-
ty). 
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Dr. Brian Mandell 
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Collabucate: Promoting Shared Regulation With a Mobile Technology   
Ms. Nikki G. Lobczowski, Ms. Kayley Lyons, & Dr. Jeffrey A. Greene 

University of North Carolina at Chapel Hill   

There is ample evidence that technology holds great 
potential for promoting learning, but simply insert-
ing technology into the classroom will not automati-
cally lead to positive outcomes (Lawless, 2016). Edu-
cators must target classroom technology use to par-
ticular educational challenges, through artful appli-
cation borne from both theory and experience. For 
example, we believe classroom technology can help 
teachers realize the unmet promise of collaborative 
learning. Collaboration not only helps foster content 
learning, it is also an important skill to learn for fu-
ture success; nonetheless, instructors often struggle 
to help students work effectively in small groups. 
 These instructors often assign collaborative tasks, 
simply placing students in small groups and hoping 
for the best.  This, however, does not guarantee that 
groups will value collaboration, learn how to work as 
a team, or even produce optimal results (Miyake & 
Kirschner, 2014).  In fact, poor collaborative experi-
ences could lead to reverse effects, causing students 
to acquire negative views about working with others. 
 Such undesirable outcomes can result from students’ 
inability to collectively regulate their cognition, moti-
vation, and emotions.   

Classroom technology can be leveraged to help stu-
dents collaborate more successfully by fostering their 
knowledge, skills, and dispositions to enact self-
regulated learning, both individually and collectively 
(Azevedo, Taub, & Mudrick, 2015; Greene, Moos, & 
Azevedo, 2011). Based in the theory of socially 
shared regulation of learning (Hadwin, Järvelä, & 
Miller, 2011), we created a mobile application (app), 
Collabucate, a tool to help students learn how to ef-
fectively collaborate while working in small groups. 
 Our app prompts students to identify the challenges 
they are facing in their groups, gain social awareness, 
and learn strategies to overcome their specific chal-
lenges to develop positive experiences in collabora-
tive settings.  To target the strategies specifically to 
the needs of the group, the app utilizes an algorithm 
that prescribes a group learning strategy based on 
what the students collectively rated as their most sali-
ent challenge. We authored and selected these strate-
gies based on our understanding of group metacog-
nitive, motivational, and socio-emotional regulation 
literature.  In Fall 2016, we conducted a pilot study of 
the app with small groups of pharmacy students.  We 
are currently studying what specific tensions the 
groups faced, as well as how these tensions changed 
over the duration of their project-based learning 
course.  We also intend to analyze which strategies 
were most efficacious in promoting positive collabo-

ration.  We are confident this research will lead to 
empirically-supported tools for helping educators 
and researchers promote SSRL in collaborative pro-
ject-based learning environments, with subsequent 
positive effects upon student learning. 

References 
Azevedo, R., Taub, M., & Mudrick, N. (2015). Tech-

nologies supporting self-regulated learning. 
In M. Spector, C. Kim, T. Johnson, W. 
Savenye, D. Ifenthaler, & G. Del Rio (Eds.), 
The SAGE Encyclopedia of educational technolo-
gy (pp. 731-734). Thousand Oaks, CA: SAGE. 

Greene, J. A., Moos, D. C., & Azevedo, R. (2011). Self-
regulation of learning with computer-based 
learning environments. New Directions for 
Teaching and Learning, 126, 107-115. 

Hadwin, A. F., Järvelä, S., & Miller, M. (2011). Self-
regulated, co-regulated, and socially-shared 
regulation of learning. In B. J. Zimmerman & 
D. H. Schunk (Eds.), Handbook of self-
regulation of learning and performance (pp. 65–
84). New York, NY: Routledge. 

Miyake, N., & Kirschner, P. A. (2014). The social and 
interactive dimensions of collaborative learn-
ing. In R. K. Sawyer (Ed.), The Cambridge 
handbook of the learning sciences (2nd ed., pp. 
418-438). Cambridge: Cambridge University 
Press. 

Lawless, K. A. (2016). Educational technology: False 
profit or sacrificial lamb? A review of policy, 
research, and practice. Policy Insights from 
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Dr. Jeffrey A. Greene 

Ms. Kayley Lyons Ms. Nikki. G. Lobczowski 
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Think-aloud and Embedded Videos in the Flipped Classroom 
 Dr. Daniel C. Moos  

Gustavus Adolphus College 

The rapid proliferation of technology has changed 
the dynamics of education and enabled teachers to 
reimagine classroom instruction. Unlike more tradi-
tional approaches to teaching and learning, the de-
sign of classroom-based technologies offers students 
the opportunity to self-pace instruction through non-
linear access to vast amounts of information. Despite 
the learning opportunities offered by these design 
features, classroom based technologies have had a 
mixed impact. Research has demonstrated that the 
design of classroom technologies introduces unique 
learning challenges that may not otherwise be faced 
in more traditional learning contexts. Access to non-
linear information, a common design feature of cur-
rent technology, requires students to engage in a 
number of monitoring activities. Failure to monitor 
emerging understanding and relevancy of content 
undermines learning within these environments. Re-
search has used the Self-Regulated Learning (SRL) 
theory as a framework to examine how students ac-
tively learn with classroom-based technology. 

Our research agenda broadly examines the role of 
SRL processes within emerging classroom technolo-
gy. Most recently, we have been focusing on how 
students learn with videos designed for flipped class-
rooms. This model of teaching and learning moves 
content that is traditionally delivered during class to 
homework, which is usually in the form of a video 
recorded lecture. Class time is then used for more 
collaborative and interactive learning. Advocates of 
this model point to the opportunity for students to 
self-pace their learning. Students can progress 
through the video content at a pace that meets their 
needs, an opportunity that is less likely to occur in a 
more traditional lecture based class. Effective instruc-
tional pacing is a common challenge faced by teach-
ers, particularly for those who rely on direction in-
struction. Crafting an appropriately paced lecture 
that meets the needs of all students is nearly impossi-
ble in some situations. Moving content delivery to 
videos assigned as homework provides the oppor-
tunity for students to self-pace learning. 

In order to better understand learning within the 
flipped classroom model, we use a concurrent think-
aloud to examine how students self-regulate learning 
with videos. Most recently, we examined the effec-
tiveness of embedding SRL prompts across different 
phases (planning, performance, and reflection) in a vid-
eo designed for an undergraduate Educational Psy-
chology flipped class (Moos & Bonde, 2015; Moos & 
Olson, 2016). Participants were randomly assigned to 

one of four conditions: no prompts, prompt for one 
phase (planning), prompts for two phases 
(planning + monitoring), or prompts for three phases 
of SRL (planning + monitoring + reflection). Results re-
vealed that participants who did not receive prompts 
engaged in very little self-regulation while learning 
with the video. In fact, prompting a single phase or 
two phases of SRL had limited effectiveness on both 
the learning process and outcome. The benefit of the 
intervention was only realized with prompts across 
all three phases of SRL. Participants in this condition 
used significantly more planning and monitoring 
processes, and significantly outperformed partici-
pants from the other conditions. These findings un-
derscore the importance of integrating explicit sup-
port for all SRL phases in classroom technology.  

Suggested Readings 

Azevedo, R., Feyzi-Behnagh, R., Duffy, M., Harley, 
J., & Trevors, G. (2012).Metacognition and 
self-regulated learning in student-centered 
leaning environments. In D. Jonassen & S. 
Land (Eds.), Theoretical foundations of student-
center learning environments (2nd ed.)(pp. 171- 
197). New York: Routledge.  

Bergmann, J. & Sams, A. (2012). Flip your classroom: 
read every student in every class every 
day. Eugene, OR: International Society for 
Technology in Education. 

Enfield, J. (2013). Looking at the impact of the 
flipped classroom model of instruction on 
undergraduate multimedia students at 
CSUN. TechTrends, 57(6), 14-27. 

Moos, D.C. & Bonde, C. (2015). Flipping the class-
room: Embedding self-regulated learning 
prompts in videos. Technology, Knowledge and 
Learning 21(2), 225-242. 

Dr. Daniel C. Moos 
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Using Technology to Enhance Classroom Instruction: The Contribution of  
Interdisciplinary Research on Inclusive Learning Situations 

Dr. Minna Puustinen  
University of Poitiers & CNRS (UMR 6234 CeRCA), France  

As head of the research unit of INS HEA (National 
higher institute for training and research on special 
needs education; http://www.inshea.fr/) in 
Suresnes, France, I have the privilege of being sur-
rounded by a team of researchers, engineers, and 
PhD students from different disciplines (educational 
sciences, psychology, sociology, computer science, 
language sciences, law…). Within this (very stimulat-
ing) context, my research has quite naturally evolved 
over the past few years, from help seeking and self-
regulated learning including typical students in both 
face-to-face and technology-enriched learning situa-
tions (e.g., Puustinen, 1998; Puustinen & Bernicot, 
Volckaert-Legrier, & Baker, 2015; Puustinen, Kokko-
nen, Tolvanen, & Pulkkinen, 2004) towards an under-
studied area, namely in-classroom help interactions 
including students with disabilities and/or special 
educational needs (Puustinen, 2014).  

Recently, PhD scholarships have been awarded to 
two special education teachers who were willing to 
deepen their reflections on this topic under my super-
vision, thus reflecting the need and growing interest 
for interdisciplinary research on in-classroom learn-
ing situations in general and inclusive classroom con-
texts. Sabine Zorn’s PhD thesis, at the intersection of 
psychology and educational sciences, is about in-
classroom help interactions involving secondary stu-
dents with autism spectrum disorder (ASD). Mathieu 
Gaborit’s PhD thesis, at the intersection of education-
al sciences and computer science and co-supervised 
by Dominique Archambault, professor of computer 
science at the University of Paris 8, focuses on the 
impact of technology on in-classroom help interac-
tions including secondary students with a visual im-
pairment (i.e., blind or partially sighted students).  

We all still lack hindsight to fully appreciate the ef-
fectiveness of us-
ing technology in 
learning and in-
struction. Yet, we 
know that tech-
nology-enriched 
learning situa-
tions present 
some characteris-
tics that may have 
an impact on the 
nature and un-
folding of social 

interactions (cf. Karabenick & Puustinen, 2013) and, 
consequently, on learning and instruction in the 
classroom. However, very few studies have specifi-
cally focused on the impact that technology really has 
on the dynamics of in-classroom social interactions. 
In his PhD research, Mathieu Gaborit approaches this 
question from the angle of visual impairment. Sec-
ondary students with a visual impairment included 
in a mainstream classroom frequently use assistive 
technologies (i.e., computers, high tech Braille devic-
es, etc.) in order to help them have access to the gen-
eral curriculum and improve their academic perfor-
mance. Is their impact solely positive? Or do they, in 
some circumstances (to be determined), constitute a 
“barrier” between the student and the teacher, for 
example (cf. the fact that some teachers seem to expe-
rience the presence of a teaching assistant as a barrier 
in their communication with the student with a visu-
al impairment; Lewi-Dumont, Arneton, & Puustinen, 
2016)? There is no doubt that his findings will prove 
useful to all teachers using technologies to enhance 
classroom instruction. In fact, according to the princi-
ple of universal accessibility, measures that are 
adapted to teaching students with disabilities and/or 
special educational needs are probably also beneficial 
to the other students.  

References 
Karabenick, S. A., & Puustinen, M. (Eds.). (2013). Advances 

in help-seeking research and applications: The role of 
emerging technologies. Charlotte, NC: Information Age 
Publishing.   

Lewi-Dumont, N., Arneton, M., & Puustinen, M. (2016). 
Comment des professeurs de mathématiques s’adap-
tent-ils aux besoins des élèves déficients visuels? 
[How do mathematics teachers adapt to the needs of 
their students with a visual impairment?] Carrefours 
de l’éducation, 42, 117-130. 

Puustinen, M. (1998). Help-seeking behavior in a problem-
solving situation: Development of self-regulation. 
European Journal of Psychology of Education, 13, 271-
282. 

Puustinen, M. (2014, June). Help seeking and special education-
al needs: A theoretical perspective on an understudied 
area. Paper presented at the International Conference 
on Motivation (ICM 2014), Helsinki, Finland. 

Puustinen, M., Bernicot, J., Volckaert-Legrier, O., & Baker, 
M. (2015). Naturally occurring help-seeking exchang-
es on a homework help forum. Computers & 
Education, 81, 89-101. 

Puustinen, M., Kokkonen, M., Tolvanen, A., & Pulkkinen, L. 
(2004). Children’s help seeking and impulsivity. 
Learning and Individual Differences, 14, 231-246. 

Dr. Minna Puustinen 
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Self-Regulated Learning—Enabling Success in Online Learning 
Dr. Maureen Snow Andrade 

Utah Valley University   

Although online learning increases access to higher 
education, it continues to be met with resistance. Fac-
ulty members question the value of online courses 
(Allen & Seaman, 2016), believing that face-to-face 
interaction is requisite to success (Bischel, 2013). Stu-
dents may have misconceptions of online learning, 
thinking it is self-paced, or fear their ability to be suc-
cessful in what they deem an unstructured or unsup-
ported environment. Detractors point to lower pass 
rates or retention rates in online courses, and indeed, 
on average, pass rates are 8% lower than for on-
ground courses (Lokken & Mullins, 2014) although 
this varies by course and by institution. 

In spite of these issues, demand for online learning is 
growing, and two-thirds of academic leaders view it 
as critical to long-term planning (Allen & Seaman, 
2016). Approximately 68% also believe that more dis-
cipline is needed for success in online than in tradi-
tional courses (Allen & Seaman, 2015). Self-regulated 
learning strategies can help learners develop this dis-
cipline. 

The six dimensions of self-regulated learning – mo-
tive, method, time, physical environment, social envi-
ronment, and performance (Dembo, Junge, & Lynch, 
2006; Zimmerman & Risemberg, 1997) – can be used 
as a framework by instructional designers and faculty 
to embed learning activities into online courses and 
facilitate learner capacity to develop the self-
discipline and related practices to be successful 
(Andrade, 2014). Learners can be introduced to self-
regulation and its dimensions and provided with ac-
tivities that help them develop and apply appropriate 
learning strategies. 

Course activities might focus on the following with 
the instructor 
facilitating strat-
egy application 
and depth of 
reflection. Ac-
tivities can also 
be designed to 
be interactive 
with learners 
sharing and 
learning from 
each other as 
they apply strat-
egies to their 
coursework to 
master content 

and develop skills in the area of study. 
x� Learners explore motive or purpose for learning,

assess their strengths and weaknesses as learners, 
and set goals. 

x� Goals can be related to the development of vari-
ous methods of learning. They may also focus on 
use of time, how to structure the physical environ-
ment to be conducive to study, and how to utilize 
the social environment through technology to seek 
help from the instructor and other learners. 

x� As learners apply new strategies, they reflect on
their performance and progress with regular re-
ports on their learning and goal achievement. 

These practices, developed over time, are likely to 
support success in online learning and enable institu-
tions to not only extend access to higher education to 
a range of individuals but to help them be successful. 

References 
Allen, E. I., & Seaman, J. (2016). Grade change Online 

report card: Tracking online education in the Unit-
ed States. Babson Park, MA: Babson Survey 
Research Group and Quahog Research Group. 
Retrieved from http://
www.onlinelearningsurvey.com/reports/
gradelevel.pdf 

Allen, E. I., & Seaman, J. (2015). Grade change: Track-
ing online education in the United States. Babson 
Park, MA: Babson Survey Research Group and 
Quahog Research Group. Retrieved from 
http://www.onlinelearningsurvey.com/
reports/gradelevel.pdf 

Andrade, M. S. (2014). Course embedded support 
for online English language learners. Open 
Praxis, 6(1), 65-73. Retrieved from http://
openpraxis.org/index.php/OpenPraxis/
issue/view/7/showToc. http://
dx.doi.org/10.5944/openpraxis.6.1.90 

Dembo, M. H., Junge, L.G., & Lynch, R. (2006). Be-
coming a self-regulated learner: Implications 
for web-based education. In H. F. O’Neil & R. 
S. Perez (Eds.), Web-based learning: Theory, re-
search, and practice (pp. 185-202). Mahwah, N. J: 
Lawrence Erlbaum Associates. 

Lokken, F., & Mullins, C. (2014, April). Trends in 
eLearning: Tracking the impact of eLearning in 
community colleges. Washington, DC: Instruc-
tional Technology Council. Retrieved from 
http://www.itcnetwork.org/membership/itc-
distance-education-survey-results.html 

Zimmerman, B. J., & Risemberg, R. (1997). Self-
regulatory dimensions of academic learning 
and motivation. In G. D. Phye (Ed.), Handbook 
of academic learning: Construction of knowledge 
(pp. 105-125). San Diego, CA: Academic Press. Dr. Maureen Snow Andrade 
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Using Technology to Support Question Sharing 
Dr. Bradley W. Bergey 

Queens College, CUNY 

How can classroom communities encourage ques-
tioning sharing? What are the implication for learn-
ing and instruction when student-generated ques-
tions are prevalent? These broad questions are at the 
heart of one of my current projects. 

The act of articulating what is not yet understood is 
central to learning. Yet students’ questions are sur-
prisingly—and sadly—scarce in many classroom set-
tings, from elementary to university. Students keep 
their questions private for many reasons, such as con-
cerns about being judged (Is this a stupid question?) 
and limited opportunities to ask. 

When I was working on my doctorate at Temple Uni-
versity, I began to explore how teachers can use tech-
nology to encourage students to ask more questions 
and to share their questions with peers. I collaborated 
with a colleague in computer science to develop a 
web-based application that would help groups share 
and respond to student-generated questions. 

My goal was to create a tool that would minimize the 
barriers to question-asking and provide mechanisms 
to manage the many questions that can follow. The 
application allows students to anonymously post 
questions to the group. Any question that is entered 
immediately becomes visible to all group members. 
Anyone who knows the answer to a question can 
write a response. Group members can up-vote or 
“like” questions that they also would like answered. 
Users can sort questions according to various criteria. 
For example, questions that are most valued by the 
group can be quickly identified and addressed via 
the application or through class discussion.  

We piloted this appli-
cation in an under-
graduate education 
course in which eve-
ryone had been given 
an iPad for the semes-
ter. Students used the 
question-sharing ap-
plication in class 
while watching docu-
mentaries and when 
completing readings 
for homework. Ques-
tions that were 
posed via the ap-
plication were in-

corporated in classroom discussions and activities. 

Students’ written reflections at the end of the semes-
ter suggest the application holds promise as an in-
structional technology. Students reported that they 
appreciated having a way of asking questions that 
was anonymous and did not interrupt classroom ac-
tivities. They also reported that they valued the op-
portunity to see and respond to peers’ questions. Stu-
dents described how peers’ questions triggered inter-
est, prompted connection-making, and spurred their 
own comprehension monitoring. 

The pilot also demonstrated that the application can 
be a useful research tool. The application collects de-
tailed records about question-asking behaviors, such 
as who asked what when, and when and how group 
members responded. Efforts are currently underway 
to more systematically examine these behaviors and 
their relations with learning, motivation and self-
regulation.  

Dr. Bradley W. Bergey 
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How Do We Instruct and Motivate Teacher Candidates Using Technological  
Instruments? The Case of a Flipped Model in Japan 

Dr. Motoyuki Nakaya, Nagoya University, Japan &  
Dr. Takamichi Ito, Kyoto University of Education, Japan 

In higher education for teacher candidates, how to 
impart professional knowledge for teaching and how 
to motivate candidates are critical matters (e.g., Zim-
merman, & Schunk, 2011). Especially, teacher candi-
dates must learn and memorize many terms and con-
cepts about teaching and learning, so they must have 
effective learning strategies as well as effective tools 
for ICT（Information Communication Technology) 
e.g., tablet-type portable terminals and Web teaching 
materials, to facilitate their learning. 

Motivation is a key factor in learning to use ICT tools 
effectively. Recently,  focus on SRL & ICT has in-
creased in Japan. For example, Keller and Suzuki 
(2004) modeled ten stages of motivation in e-learning 
through the web, reviewing various motivation theo-
ries. In this model, metacognition is seen as especially 
important at “task analysis stages” and “tactics and 
material select stages”. 

In addition to this perspective, interventional re-
search about ICT education in preservice teachers has 
shown that enhanced metacognitive strategy use re-
sults in improvement of motivation and learning
(Kramarski, & Michalsky, 2010). Metacognitive and 
reflective processes, specifically, monitoring one’s 
behaviors, cognition and emotions, can function to 
enhance candidates’ motivation and self-regulated 
learning through their use of the ICT tool. 

Metacognition and self-regulated learning is im-
portant in teacher education as well. Self-regulated 
learning (Zimmerman & Schunk, 2011) contains three 
significant phases: Forethought (i.e., goal setting, 
strategies, intrinsic interest, self-efficacy, and value), 
performance control (i.e., self-monitoring, help-
seeking, and delay of gratification), and self-
reflection (i.e., self-evaluation, attribution, and self-

satisfaction). Last sum-
mer, Kyoto University 
of Education devel-
oped a “flipped” train-
ing program for teach-
ers using ICT. This pro-
gram intended to 
strengthen these three 
phases of teacher’s self-
regulated learning. The 
outline of this program 
is as follows. At first, 
teachers studied e-

learning materials about teaching methods at home. 
Then, teachers wrote three essays about the e-
learning. Next, they got together at the university 
and took part in a group discussion. They formed 
three groups coordinated by two facilitators each; Dr. 
Ito served as one of the facilitators. The facilitators 
observed teacher’s speeches and behaviors. Descrip-
tions of the teacher’s essays were analyzed by the six 
facilitators. We found that writing the three essays 
after the e-learning stimulated the teacher’s metacog-
nition and self-regulated learning. They could discuss 
their own teaching method actively because under-
standing teaching theories and writing about those 
theories in advance was useful to clarify their ideas 
and opinions. Probably, the writing activity func-
tioned as both self-reflection about e-learning at 
home and forethought for a group discussion at the 
university. Reflective writing strengthened and con-
nected the dual cycles of self-regulated learning. 

The “flipped” professional development program for 
teachers is promising. In future research, it will be 
necessary to examine relationships between flipped 
learning and the three phases of self-regulated learn-
ing further. 

 References 
Kramarski, B., Michalsky, T., (2010). Preparing pre-

service teachers for self-regulated learning in 
the context of technological pedagogical con-
tent knowledge, Learning and Instruction, 20, 
434-447. 

Keller, J.. & Suzuki, K. (2004). Learner motivation and 
e-learning design: A multinationally validat-
ed process. Journal of Educational Media, 29, 
229-239.  

Zimmerman, B. J., & Schunk, D. H. (Eds.) (2011). 
Handbook of self-regulation of learning and per-
formance. New York, NY: Routledge. 

Dr. Takamichi Ito Dr. Motoyuki Nakaya 
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Delay of Gratification: Teachers’ Antidote for Preventing Cyber-Slacking  
while Promoting Self-Regulation of Learning 

Mr. Abraham Flanigan, The University of Nebraska-Lincoln & 
Dr. Héfer Bembenutty, Queens College, CUNY 

Today’s traditional-aged college students—often referred 
to as the Net Generation (Tapscott, 1998)—are frequently 
distracted by mobile technology (e.g., smart phones, lap-
tops). In fact, most college students use their cell phones 
or laptops for off-task purposes while they are in a class-
room lecture (e.g., McCoy, 2016), studying (e.g., Head & 
Eisenberg, 2011), or doing homework (e.g., Calderwood, 
Ackerman, & Conklin, 2014). This phenomenon, wherein 
students use mobile technology for off-task purposes 
while attempting to engage in an academic task, is com-
monly referred to as cyber-slacking (e.g., Taneja, Fiore, & 
Fischer, 2015). 

The consequences of cyber-slacking have been well-
documented. College students who cyber-slack during 
class record fewer notes (Kuznekoff, Munz, & Titsworth, 
2015), comprehend less lecture material (e.g., McCoy, 
2016), and get lower grades (e.g., Bjornsen & Archer, 
2015) than their on-task classmates. Similarly, college 
students who cyber-slack while doing schoolwork out-
side of class complete fewer assignments (Junco & Cot-
ten, 2012), retain less information from study sessions 
(e.g., Flanigan & Babchuk, 2015), and have lower GPAs 
(e.g., Junco & Cotten, 2012) than their peers who stay on-
task. These findings highlight the deleterious impact that 
cyber-slacking has on college students’ academic achieve-
ment. 

The negative consequences of cyber-slacking highlight 
how important it is for college students to delay gratifica-
tion from their mobile devices while they attend to aca-
demic tasks. According to Bembenutty and Karabenick 
(1998), academic delay of gratification refers to students’ 
postponement of immediately available opportunities to 
satisfy impulses—such as the temptation to check Face-
book or send a text message—in favor of pursuing aca-
demic rewards or goals. College students who delay grat-
ification from competing leisure alternatives to academic 
tasks use more self-regulated learning strategies (e.g., 
Bembenutty, 2008; Bembenutty, White, & Vélez, 2015) 
and earn higher grades (e.g., Bembenutty, 2009) than stu-
dents who are unable to delay gratification. Similar re-
sults have been obtained with elementary (Zhang et al. 
2011), middle (Herndon, Bembenutty, & Gill, 2015), and 

high (Herndon & Bem-
benutty, 2014) school stu-
dents. Thus, it is imperative 
that teachers help students 
develop the self-regulation 
skills and motivation needed 
to delay gratification from 
mobile technology.  

There are several ways teach-
ers can help students delay 
gratification from mobile 
technology.  

x� First, students who use self-regulated learning strate-
gies (e.g., self-testing, elaboration strategies) cyber-
slack less than their less self-regulated peers (e.g., 
Wei, Wang, & Klausner, 2012). By embedding self-
regulation strategy instruction into their classes, 
teachers may be able to help students overcome the 
temptation to cyber-slack.  

x� Second, students who believe schoolwork is instru-
mental for achieving personally meaningful goals are 
more likely to delay gratification from leisure alter-
natives than students who do not see the long-term 
value of schoolwork (Bembenutty, 1999). Thus, 
teachers can help decrease the temptation to cyber-
slack by helping students understand why mastering 
a specific assignment or course topic will help them 
achieve long-term goals. 

x� Third, if students have the impulse to use a cell
phone during class, teachers could advise them and 
their parents to acquire the smartphone app, Digital 
Marshmallow Test, which could help them to exam-
ine their impulse control (Feinstein Institute, 2017). 

x� Finally, students are less likely to cyber-slack in the
classroom when their instructors use active learning 
techniques (e.g., Flanigan & Babchuk, 2015). Thus, 
instructors who incorporate discussions, games, or 
problem-based learning activities into their classes 
can help motivate students to stay engaged with a 
lesson and avoid the temptation to cyber-slack dur-
ing class. 

In summary, access to readily available mobile technolo-
gy has created a classroom environment wherein stu-
dents frequently cyber-slack and experience a host of 
negative consequences. As a result, we contend that 
teachers must take steps to help their students develop 
the self-regulation skills and academic motivation needed 
to delay gratification from mobile technology. By embed-
ding self-regulation strategy instruction into their classes, 
helping students understand the utility that course con-
tent has for their academic and professional goals, using 
the Digital Marshmallow Test or similar applications, and 
using active learning techniques in their classrooms, 
teachers have the potential to help students delay gratifi-
cation from their mobile devices in and out of the class-

room. Teachers could use de-
lay of gratification as an anti-
dote for preventing cyber-
slacking while promoting self-
regulation of learning.  

References are available upon 
request
(abrahamflani-
gan@gmail.com).  

Mr. Abraham Flanigan Dr. Héfer Bembenutty 
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Book Review 
Self-Regulation: A Powerful Response to edTPA’s Affordances and Constraints 

Marie C. White, Nyack College 
Policy, Professionalization, Privatization, 
and Performance Assessment: Affordanc-
es and Constraints for Teacher Education 
Programs by Theresa J. Gurl, Limarys 
Caraballo, Leslee Grey, John H. 
Gunn, David Gerwin, & Héfer Bem-
benutty. SpringerBriefs in Education, 
2016, 137 pp. ISBN-13: 978-
3319291444. $54.99. 
Policy, Professionalization, Privatization, 
and Performance Assessment: Affordanc-
es and Constraints for Teacher Education 

Programs is relevant, timely, and represents a voice much 
needed in discussions currently taking place in the arena of 
teacher education, not only in the United States of America, 
but internationally. The authors, Gurl, Caraballo, Grey, 
Gunn, Gerwin, and Bembenutty present both a scholarly 
and practical treatment of the policies that have influenced 
teacher education requirements from its historical roots to 
present day practices. The authors are members of the 
teacher education faculty at Queens College of the City 
University of New York, where the edTPA is a required 
performance assessment for teacher candidates to become 
certified teachers. In addition, they are scholars with di-
verse teaching specializations, including mathematics, Eng-
lish, social studies, philosophical foundations, and educa-
tional psychology. The purpose of the book is to propose a 
conceptual framework to examine current and future re-
forms in teacher education and to document how the cur-
rent performance assessment requirement impacts teacher 
education programs. 
The authors categorize policy, professionalization, privati-
zation, and performance assessment as four indicators of 
the affordances and constraints teacher education pro-
grams must address if they are to produce highly qualified 
teachers. The book skillfully conveys the notion that factors 
external to candidates’ knowledge, skills, and dispositions 
affect the success and development of teacher education 
programs. The book is divided into seven chapters, each 
one providing a research based treatment of how current 
policies impact subjects and areas of secondary education. 
Chapter One introduces the reader to the purpose of the 
book and a conceptual framework for the examination of 
performance assessments in the content areas of mathemat-
ics, English, and social studies. Chapter Two presents a 
brief history if the reforms in the United States pertaining 
to education in general and to teacher education specifical-
ly, culminating in the mandated policy of the edTPA. Criti-
cisms of teacher education and historical recommendations 
for changes in teacher preparation are presented including 
a recommendation for the developments of signature peda-
gogies in teacher education that help improve teaching and 
not teachers. 
Chapter Three addresses the complexities of policy, profes-
sionalization, privatization, and performance assessment as 
they affect preparing teachers when considered in the light 
of conflicting political and private organizations’ interests. 
The most compelling statements are those which empha-
size the transfer of management of the teacher preparation 

process from the state to the private sector has particular 
affordances and constraints for teachers, teacher candi-
dates, and teacher education professionals. 
Chapters four, five, and six differentiate between content 
areas when addressing the affordances and constraints 
experienced by teacher candidates and teacher educators 
who have worked extensively with the edTPA process. 
Together, these chapters provide an analysis of the devel-
opment and growth of a potential crisis in teacher educa-
tion programs as a result of an emphasis on privatization 
and high-stakes assessments. When implemented without 
the contextual framework of appropriate consultation, col-
laboration, and input from educators who are well ac-
quainted with the candidate’s performance in college 
courses and clinical field experiences, there is significant 
concern for the validity and reliability of the outcome. The 
authors highlight the tensions in the implementation of 
performance assessments for teacher education and how 
these reforms affect educators, candidates, and schoolchil-
dren. The final chapter provides a deep, coherent explana-
tion of the significant and important affordances and con-
straints of policy, professionalization, privatization, and 
performance assessment on signature pedagogy in teacher 
education. 
A major issue identified in the book is the impact of privati-
zation that limits the role of teacher educators in influenc-
ing the policies that govern their practices and programs. 
Teacher educators could have had their professionalism, 
research, and scholarship undermined if they are not in-
cluded in designing the policy changes. When increased 
efforts are made towards including teacher educators in 
collaboration, training, and transparency regarding the 
performance assessments of their teacher candidates, all 
interested parties will benefit. 
After reading Gurl, Caraballo, Grey, Gunn, Gerwin, and 
Bembenutty’s book, the reader will be convinced that our 
teacher education programs should challenge any added 
constraints brought upon our programs by policy, profes-
sionalization, privatization, and performance assessment 
factors. Notwithstanding, research evidence supports the 
notion that, in spite of the negative effects of the new per-
formance assessments, teacher candidates trained on self-
regulation, self-efficacy beliefs, delay of gratification, strate-
gic help seeking, and mastery learning are successful in 
their academic programs and on high-stakes mandates. 
Both teacher educators and teacher candidates need to un-
derstand that an essential antidote against the constraints 
can be found in practices that encourage self-regulation of 
learning. In my own practice educating teacher candidates 
and serving as chair of an education department, my re-
search and those of others reveal that for successful teacher 
education programs and successful teacher candidates, self-
regulation matters, self-efficacy for learning and teaching 
matters, adaptive help seeking matters, and academic delay 
of gratification matters (Bembenutty, White, & Vélez, 2015; 
Butler, Schnellert, & Perry, 2016; White & DiBenedetto, 
2015).  
References are available upon request (marie.white@nyack.edu).  
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New NSSE Yearbook: Self-regulated Learning: Conceptualization,  
Contribution, and Empirically based Models  

for Teaching and Learning (Teacher College Record, 2017) 
Editors: Dr. Tova Michalsky & Dr. Chen Schechter 

Table of Contents 

PART I - Conceptualizations of the SRL Field 
The Trajectory of Scholarship about Self-Regulated 

Learning - Philip Winne 
The Seductive Waltz with the Self in Self-Regulated 

Learning: Toward Communal Regulation of Learn-
ing - Chen Schechter 

Affect, Epistemic Emotions, Metacognition, and Self-
Regulated Learning - Anastasia Efklides 

Coupling between Metacognition and Emotions during 
STEM Learning with Advanced Learning Technolo-
gies: A Critical Analysis, Implications for Future 
Research, and Design of Learning Systems - Roger 
Azevedo, Nicholas Mudrick Michelle Taub, Franz Wor-
tha 

PART II - Measuring and Evaluating SRL 
Assessing Metacognitive Deficiencies and Effectively 

Instructing Metacognitive Skills - Marcel Veenman 
What Teachers Know and Do about Assessing Students’ 

Self-Regulated Learning Tova Michalsky 

PART III - Promoting Teachers' SRL  
Skills and Pedagogy 

Cognitive Modeling and Self-Regulation of Learning in 
Instructional Settings - Marie C. White 

Teaching and Learning Hand in Hand: Adaptive Teach-
ing and Self-Regulated Learning - Judi Randi 

Probing Teachers’ Lesson Planning: Promoting Metacog-
nition - Billie Eilam 

PART IV - Promoting Students' SRL in Diverse  
Educational Contexts 

Individual Differences and Learning Contexts: A Self-
Regulated Learning  Perspective - Adar Ben-Eliyahu 

Young Children's Spontaneous Manifestation of Self-
Regulation and Metacognition during Construction-
al Play Tasks - Ornit Spektor-Levy, Marisol Basilio, 
Antonia Zachariou, David Whitebread 

Meta-Cognition and Meta-Affect in Young Students: 
Does it Make a Difference on Mathematical Problem 
Solving? - Meirav Tzohar-Rozen, Bracha Kramarski 

Expanding the Boundaries of Kindergartners' E-book 
Reading: Metacognitive Guidance for E-book Sup-
port among Young Children at Risk for Learning 
Disabilities - Adina Shamir 

A Technology Enhanced Intervention for Self-Regulated 
Learning in Science - Tali Berglas-Shapiro, Bat Sheva 
Eylon, Zahava Scherz  

Foreword for NSSE Yearbook 2017 
Dr. Barry J. Zimmerman 

Distinguished Professor Emeritus 
Graduate Center, CUNY 

The editors of this yearbook deserve much 
credit for assembling this distinguished group 
of self-regulation researchers to consider the 
state of the field. As a construct, self-
regulated learning is distinctive 
in its focus on self-monitoring 
and self-control as dynamic processes that students use to 
gain mastery in authentic contexts.  This text provides a 
comprehensive description of the construct, including theo-
retical conceptions, methods of assessment, instructor de-
velopment, and student empowerment training. The link 
between theory and practice is discussed extensively, with 
special attention given to computerized and conventional 
forms of instruction. The authors make a compelling case 
that self-regulatory approaches are particularly well-suited 
for guiding instruction and assessment on tasks that pro-
vide sequential feedback during online learning episodes. 

The book has many attractive features. For example, re-
searchers from diverse countries were invited to share their 
methods for enhancing students’ acquisition of self-
regulatory processes. Despite differences in curriculum and 
school environments, self-regulatory principles and pro-
cesses proved to be adaptable and effective. A second nota-
ble feature of the book is the authors’ consideration of cut-
ting-edge issues regarding self-regulation in the 21st centu-
ry, such as the importance of life-long learning, achieve-
ment in a global society, and digital environments that in-
volve choice and feedback. A variety of creative methods 
for self-regulating e-learning, such as task planning and 
embedding self-regulatory prompts to guide reading, are 
described and tested empirically. A third commendable 
feature of this text is the authors’ focus on the interaction of 
emotion-motivation processes with metacognitive ones, 
especially when explaining proactive forms of students’ 
learning processes, such as self-efficacy, self-initiative, and 
self-attributions. A fourth advantageous feature of the book 
is the inclusion of research on how preservice and in-
service teachers can be taught to increase the role of self-
regulatory processes of students in their classes. Evidence is 
reported that teachers can be showed how to convey self-
regulatory processes through planned modeling and moni-
tored feedback. However, rather than adhering to only their 
lesson plans or scripts, teachers have been instructed also to 
follow students’ leads adaptively. There is much to admire 
about the flexibility of this method of self-regulatory train-
ing. 

This book is a major contribution to the field.  I recommend 
it strongly to not only researchers but also to faculty rang-
ing from preschool to collegiate levels who seek to enhance 
students’ empowerment as learners. 

Dr. Barry J. Zimmerman
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New Book: Handbook of Self-Regulation of Learning and Performance  
(Second Edition; Taylor & Francis, 2018) 

Editors: Dr. Dale H. Schunk & Dr. Jeffrey A. Greene  

Since the first edition of the Handbook of self-regulation of 
learning and performance was published in 2011, there have 
been tremendous advances in theory development, re-
search, and practice relevant to the field of the self-
regulation of learning and performance in educational set-
tings. But the purpose of this second edition remains the 
same as that of the first: To provide readers with self-
regulation theoretical models, principles, research findings, 
and practical applications to educational settings. 

Chapter Titles and Authors 
Introduction 
Historical, Contemporary, and Future Perspectives on Self-
Regulated Learning and Performance, Dale H. Schunk, & Jeffrey 
A. Greene 

Section I. Basic Domains of Self-Regulation of Learning 
and Performance 

Social Cognitive Theoretical Perspective of Self-Regulation, Ellen 
L. Usher, & Dale H. Schunk 

Cognition and Metacognition Within Self-Regulated Learning, 
Philip H. Winne 

Developmental Trajectories of Skills and Abilities Relevant for Self
-Regulation of Learning and Performance, Rick H. Hoyle, & 
Amy L. Dent 

Motivation and Affect in Self-Regulated Learning: Does Metacog-
nition Play a Role?, Anastasia Efklides, Bennett L. Schwartz, & 
Victoria Brown 

Self-Regulation, Co-Regulation and Shared Regulation in Collabo-
rative Learning Environments, Allyson Hadwin, Sanna Järvelä, 
& Mariel Miller 

Section II. Self-Regulation of Learning and Performance in 
Context 

Metacognitive Pedagogies in Mathematics Classrooms: From Kin-
dergarten to College and Beyond, Zemira Mevarech, Lieven 
Verschaffel, & Erik De Corte 

Self-Regulated Learning in Reading, Keith W. Thiede, & Anique 
B. H. de Bruin 

Self-Regulation and Writing, Steve Graham, Karen R. Harris, 
Charles MacArthur, & Tanya Santangelo 

The Self-Regulation of Learning and Conceptual Change in Sci-
ence: Research, Theory, and Educational Applications, Gale M. 
Sinatra, & Gita Taasoobshirazi 

Using Technology-Rich Environments to Foster Self-Regulated 
Learning in the Social Sciences, Eric G. Poitras, & Susanne P. 
Lajoie 

Self-Regulated Learning in Music Practice and Performance, Gary 
E. McPherson, Peter Miksza, & Paul Evans 

Self-Regulation in Sports Learning and Performance, Anastasia 
Kitsantas, Maria Kavussanu, Deborah B. Corbatto, & Pepijn 
K. C. van de Pol 

Self-Regulation: An Integral Part of Standards Based Education, 
Marie C. White, & Maria K. DiBenedetto 

Teachers as Agents in Promoting Students’ SRL and Performance: 
Applications for Teachers’ Dual-Role Training Program, Bracha 
Kramarski 

Section III. Technology and Self-Regulation of Learning 
and Performance 

Emerging Classroom Technology: Using Self-Regulation Princi-
ples as a Guide for Effective Implementation, Daniel C. Moos 

Understanding and Reasoning About Real-Time Cognitive, Affec-
tive, and Metacognitive Processes to Foster Self-Regulation With 
Advanced Learning Technologies, Roger Azevedo, Michelle 
Taub, & Nicholas V. Mudrick 

The Role of Self-Regulated Learning in Digital Games, John L. 
Nietfeld 

Self-Regulation of Learning and Performance in Computer-
Supported Collaborative Learning Environments, Peter Reimann, 
& Maria Bannert 

Section IV. Methodology and Assessment of Self-
Regulation of Learning and Performance 

Validity and the Use of Self-Report Questionnaires to Assess Self-
Regulated Learning, Christopher A. Wolters, & Sungjun Won 

Capturing and Modeling Self-Regulated Learning Using Think-
Aloud Protocols, Jeffrey A. Greene, Victor M. Deekens, Dana 
Z. Copeland, & Seung Yu 

Assessing Self-Regulated Learning Using Microanalytic Methods, 
Timothy J. Cleary, & Gregory L. Callan 

Advancing Research and Practice About Self-Regulated Learning: 
The Promise of In-Depth Case Study Methodologies, Deborah L. 
Butler, & Sylvie C. Cartier 

Examining the Cyclical, Loosely Sequenced, and Contingent Fea-
tures of Self-Regulated Learning: Trace Data and Their Analysis, 
Matthew L. Bernacki 

Data-Mining Methods for Assessing Self-Regulated Learning, 
Gautam Biswas, & Ryan S. Baker, Luc Paquette 

Section V. Individual and Group Differences in Self-
Regulation of Learning and Performance 

Calibration of Performance and Academic Delay of Gratification: 
Individual Differences in Self-Regulation of Learning, Peggy P. 
Chen, & Héfer Bembenutty 

Academic Help Seeking as a Self-Regulated Learning Strategy, 
Stuart A. Karabenick, & Eleftheria N. Gonida 

The Three Faces of Epistemic Thinking in Self-Regulated Learning, 
Krista R. Muis, & Cara Singh 

Advances in Understanding Young Children’s Self-Regulation of 
Learning, Nancy Perry, & Lynda R. Hutchinson, Nikki L. Yee, 
& Elina Määttä 

Self-Regulation: Implications for Individuals With Special Needs, 
Linda H. Mason, & Robert Reid 

Culture and Self-Regulation in Educational Contexts, Dennis M. 
McInerney, & Ronnel B. King 
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Announcement and Call for Nomination for the 
Barry J. Zimmerman Award for Outstanding Contributions 

Purpose and Description 

This annual award is being established to honor mid-career and 
senior scholars who have made significant contributions to the 
fields of studying and self-regulated learning research. The focus of 
the award is to recognize a researcher who has developed a pro-
grammatic area of research that has made a strong theoretical, em-
pirical, and applied impact on the field. Zimmerman is among the 
most prolific and important figures in the fields of studying and 
self-regulated learning and is an AERA fellow. He is also one of the 
founders of the Studying and Self-Regulated Learning SIG. 

Award Committee: 

Linda Bol, Chair, Old Dominion University 
Jeffrey Greene, University of North Carolina 
Allyson Hadwin, University of Victoria 
Anastasia Kitsantas, George Mason University 

Eligibility and Nomination Process 

This award is open to any researcher who has actively conducted 
research in studying and self-regulated learning for a sustained 
period (i.e., at least seven years) and has produced a strong record 
of scholarly achievement. Membership in AERA and the SSRL SIG 
are not criteria for this award, but we do anticipate that many of 
the nominations will come from the SIG and across AERA. 

To nominate someone please provide the contact information for 
yourself and the nominee. The chair will contact and inform nomi-
nees about their nomination for the award and request confirma-
tion of their acceptance of the nomination. If they accept the nomi-

nation, their names will be included in the pool of applicants to be 
reviewed by the committee. 

After confirming his or her acceptance 
of the nomination, he or she will sub-
mit (a) full academic CV, (b) electronic 
copies of up to three peer-reviewed 
articles that the nominee perceives as 
most representative of his or her larg-
er research program and scholarly 
contribution, and (c) a personal state-
ment (no more than 500 words) detail-
ing the key themes of his or her re-
search agenda and overall impact on 
the field. 

The nominator will also be asked to provide a letter of support (no 
more than 1,000 words) detailing the primary contributions and 
scholarly impact of the nominee on the field of self-regulated learn-
ing. 

All nomination materials, including the nomination letter, the CV, 
the journal articles and the personal statement, are submitted elec-
tronically to Linda Bol (lbol@odu.edu) by November 15 th. 

Recognition 

The winner of the Barry J. Zimmerman Award for Outstanding 
Contributions will be informed via email by the Chair of the Barry 
J. Zimmerman Award committee in March. The winner will be 
officially recognized at the SSRL SIG business meeting at AERA 
with a check for $500 and an award plague. 

Participate in Our Facebook Group!  
Join our Studying & Self-Regulated Learning SIG Facebook group!  This group is meant for SIG members to 

share their work, pose questions, post announcements, and celebrate successes. Through sharing, we get to know 
each other and can form a strong network of researchers studying the many dimensions of self-regulated learning. 

To make our group a success, we need your help posting content. The more we hear from members, the more 
interesting and interactive this group will be. Examples of posts you can make are: questions and polls, announce-
ments, photos/video, links to your publications, and links to other articles you find interesting.  

If you have any questions regarding this group, please message our group administrators, Paul Derby 
(https://www.facebook.com/paullderby) or Marie C. White (https://www.facebook.com/mariecw1).  We are 
looking forward to reading what you have to share!   

Dr. Linda Bol 

George Mason University, Fairfax VA 
College of Education and Human Development  

Educational Psychology (Assistant or Associate Professor) 

The George Mason University College of Education and Human 
Development (CEHD) invites applications for a tenure-track ap-
pointment at the Assistant or Associate Professor rank specializing 
in Educational Psychology and Mixed Methods Research Method-
ology starting Fall 2017. George Mason University has a strong 
institutional commitment to the achievement of excellence and 
diversity among its faculty and staff, and strongly encourages 
candidates to apply who will enrich Mason’s academic and cultur-
ally inclusive environment.  

Responsibilities:  
The department is particularly interested in candidates who have 
demonstrated expertise in (a) assessment, evaluation, and testing; 
and (b) quantitative and mixed methods research methodology. 
Responsibilities include: 

•Teaching master’s and doctoral-level classes;
•Advising and mentoring graduate students; 
 •Pursuing an active agenda of research and external funding;

and 
 •Contributing to the university, the community and the profes-

sion through service and outreach activities. 

Required Qualifications: 
 •Must have an earned doctorate, and evidence of university

teaching and research activity appropriate for appointment at 
the assistant or associate professor rank in a Research I univer-
sity. 

Preferred Qualifications: 
 •Expertise in the domains of assessment, evaluation, and test-

ing; 
•Experience with quantitative and mixed methods research and 

associated teaching assignments; and 
•Demonstrated capabilities for securing external funding

Special Instructions to Applicant 
For full consideration, applicants must apply for position number 
F8390z at http://jobs.gmu.edu/; complete and submit the online 
application; and upload a cover letter, CV, and a list of three pro-
fessional references with contact information. Review of applica-
tions will begin mid-April, and continue until the position is filled. 

Announcement: An Educational Psychology Job 
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Pay-it-Forward Initiative 
at a Local San Antonio School, Colonies North Elementary School 
Dr. Linda Sturges, Maritime College, State University of New York 

Dear SSRL SIG Members, 

I am excited to share with you information regarding our Pay-it-Forward’ initiative. 
This SSRL sponsored fund raiser supports the theme of the 2017 annual conference, 
Knowledge to Action, Achieving the Promise of Equal Educational Opportunity. 
Thanks to past chair Maria DiBenedetto and senior-chair Marie White, a local San 
Antonio school, Colonies North Elementary School, has been identified as the recipi-
ent of our SSRL SIG annual service project. I invite you to learn about Colonies 
North and their many family involvement projects at https://nisd.net/
coloniesnorth.    
I hope you will join with us and ‘Pay-it-Forward’ by donating to this project.  
A donation of any size when combined with oth-
ers has a profound impact on the children of this 
school. 

AERA will only directly accept credit card pay-
ments. If you prefer donating by a personal check 
or money order (to protect your banking infor-
mation), please send it directly to me and I will for-
ward checks to AERA. 

Contributions may be made in one of two ways: 

Thank you for your support. 
Linda Sturges 
Pay-it-Forward Coordinator 

Each year the AERA’s SSRL SIG presents up to five awards of $250 to graduate students who are first authors 
of papers accepted for presentation at the annual meeting of AERA for one of the SSRL sessions.  

We received over a dozen student papers spanning various research areas, methodologies, and analytical ap-
proaches related to studying self-regulated learning.  

The Graduate Students Research Award committee, comprised on Drs. Roger Azevedo (Chair), Christian 
Brandmo, Kara Makara, Fani Lauermann, and Abraham Flanigan, have the pleasure of announcing the two 
awardees of this year’s completion.   

We congratulate Mr. Sungjun Won, Ohio State University, for the his paper enti-
tled Relations of Parental Autonomy Support and Control with Students’ Academic Time Man-
agement and Procrastination and also congratulate Mr. John Jordan from Sam Houston 
State University for his paper entitled Study Skills Class Membership and Academic Perfor-
mance.  

We would like to thank all the students for submitting their work and look forward to 
receiving even more papers next year!  

As the Chair, I’d like to thank my committee members for their time and invaluable 
contributions to evaluating students’ research.  

Dr. Linda Sturges 

Call in Credit Card Payments to AERA Central 
Call Shannon Luo (AERA Accounting) to donate (202-
238-3247) 

 Be sure to indicate it is for 
 SSRL SIG 121 Pay it Forward 
________________________________________ 
Mail in Check (or Money Order) 
Payable to:  AERA 
Indicate in the memo line: 
SSRL SIG 121: Pay it Forward 

Please Facebook message me or contact me by email 
Lsturges@sunymaritime.edu for my address  

Dr. Roger Azevedo 

Graduate Student Research Award  
Dr. Roger Azevedo, North Carolina State University  
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The SSRL SIG 2016-2017 Executive Committee Contact Information 
SIG Chairs 
Marie C. White: marie.white@nyack.edu 
Héfer Bembenutty: bembenuttyseys@yahoo.com 

Program Chairs 
Peggy Chen: ppchen@hunter.cuny.edu 
Taylor Acee: ta19@txstate.edu 

Secretary/Newsletter 
Stacy DeZutter: dezuts@millsaps.edu 
Stephen Aguilar: aguilars@usc.edu 

Treasurers/Membership 
Christian Brandmo: christian.brandmo@ils.uio.no  
Adam Moylan: adam@rockman.com  

Historian 
Darlyn Flaggs: df1170@txstate.edu 

Social Media Coordinator 
Paul Derby: pderby@fb.com 

Newsletter Copy Editor 
Keith Allen: khallen@uga.edu  

Website: http://www.aera.net/SIG121/Studying-
and-Self-Regulated-Learning 

SIG Committee Chairs 

Outstanding Poster Award  
Matt Bernacki: matt.bernacki@unlv.edu 

Graduate Student Research Award  
Roger Azevedo: razeved@ncsu.edu 

Barry J. Zimmerman Award for Outstanding 
Contributions to SSRL 
Linda Bol: lbol@odu.edu 

Mentoring Committee 
Timothy J. Cleary: timothy.cleary@rutgers.edu 

Graduate Student Committee 
Zahia Marzouk: zmarzouk@sfu.ca 

 

 

 

The Graduate Student Mentoring Program (GSMP) committee is thrilled to report that seven doctoral students 
have been accepted to participate in the 4th annual GSMP sponsored by the SSRL SIG. As part of this mentoring 
experience, student mentees will have at least one individual meeting with an accomplished scholar in the field of 
SRL during the 2017 AERA conference. In addition to discussing a research topic of shared interest with their men-
tor, student mentees will have multiple opportunities to interact and collaborate with other mentees, mentors, and 
GSMP committee members. This intellectually stimulating and socially supportive program is an extremely re-
warding experience, both from the perspective of student mentees and faculty mentors. 

I am grateful for the dedicated work of the GSMP committee, which includes Rayne Sperling, Rog-
er Azevedo, Erin Peters Burton, and Amy Dent. They have helped to create an impressive pro-
gram. On behalf of the committee, I also would like to thank the SSRL SIG leadership team. They 
have provided an unwavering level support and have allocated a generous level of funds to sup-
port our initiatives.  

The GSMP committee looks forward to sharing our experiences about the 2017 mentoring pro-
gram during the SSRL SIG Business meeting. We are also excited to speak with SSRL SIG members 
(both faculty and students) who are interested in learning more about future mentoring experienc-
es or who have an interest in becoming involved in future years.  

Graduate student committee members met during AERA 2016 to discuss options for providing opportunities for gradu-
ate students to communicate with other students who share common research interests. The main goals discussed in-
cluded: facilitating cooperation by sharing research data (within the constraints of ethics guidelines); sharing resources;  
providing feedback on research proposals and manuscripts; and/or collaborating on research papers.  

Members provided suggestions for tools that could be used to make this possible. These included 
creating a database in which SSRL SIG graduate students would provide a short paragraph 
about their research interests along with keywords associated with their research interest. The 
suggested database would allow students to search for others with similar interests using the 
keywords provided. However, we still do not know where to host this database and how to 
make it accessible to all SIG grad students. Another proposition is to create a Facebook page. 
This could provide a  space to communicate and share ideas and resources. Any feedback and 
suggestions from SSRL SIG members are invaluable.   

4th Annual Graduate Student Mentoring Program 
Timothy J. Cleary, Rutgers, The State University of New Jersey 

Graduate Student Committee Update  
Zahia Marzouk, Simon Fraser University 

Dr. Timothy J. Cleary 

Ms. Zahia Marzouk 
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SIG SSRL Program in San Antonio 
Peggy P. Chen, Hunter College, CUNY 

Taylor W. Acee, Texas State University-San Marcos  

Dear Study and Self-Regulated Learning SIG Members, 

We are pleased to announce an outstanding SSRL SIG program for the 2017 AERA conference. 
As Program Chairs, we are immensely thankful to the panel and graduate student reviewers 
for providing feedback that enabled us to select excellent proposals from 30 submissions by 
seasoned researchers and impressive graduate students. This year, we are able to present our 
work in one poster session, one structured poster session, and two paper sessions.  

Poster Session: 
Examining Synergistic Relationships Among Self-Regulated Learning and Motivational Variables  
(Friday, April 28, 10:35am to 12:05pm) Henry B. Gonzalez Convention Center, Street Level, 
Exhibit Hall 4 

Papers: 
x� A Self-Regulated Learning Framework for Culturally-Diverse Learners. -

 Aloysius C. Anyichie, & Deborah L. Butler, The University of British Columbia 

x� Effect of Interest on Monitoring Accuracy and Academic Performance During Week-
ly Monitoring Exercises - Ondrej Pesout, North Carolina State Universi-
ty; Dan Spencer, North Carolina State University; Li Cao, The University of West Geor-
gia; & John L. Nietfeld, North Carolina State University 

x� Exploring Elementary Student Writing Self-Regulation Strategies: A Quali-
tative Inquiry - Divya Varier, Sharon Zumbrunn, Sarah Conklin, JK Stringer, 
& Sarah Anne Marrs, Virginia Commonwealth University 

x� The Role of Social Goals in Chinese Students' Self-Regulated Learning - Jing Wang,
The Kong; Jingyan Lu, The University of Hong Kong University of Hong 

x� The Role of Self-Regulation and Personal Epistemological Beliefs in Predicting Stu-
dents' Performance in Idea Improvement - Mahir Akgun, Priya Sharma, &  Pui-
Wa Lei, The Pennsylvania State University 

x� Do Both Teachers and their Students Benefit from Self-Regulation Intervention in
Mathematics? - Bracha Kramarski, Bar-Ilan University; Anat Shilo, Bar-Ilan University 

x� Preservice Teachers' Capacity to Teach Self-Regulated Learning: Effects of Different
Degrees of Scaffolding Professional Vision - Tova Michalsky, Bar-Ilan University 

x� Study Skills Class Membership and Academic Performance -
 John Jordan, Susan Troncoso Skidmore, &  Julie P. Combs, Sam Houston State Univer-
sity 

x� The MillerLan–Measure of Online Self-Regulated Learning. Scale Development and
Validation: A Quantitative Study - 
Avery D. Miller; William Y. Lan, Kamau Oginga Siwatu, & Amanda S. Williams, Texas 
Tech University 

(Continued on next page) 
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SIG SSRL Program in San Antonio 
(continued) 

Structured Poster Session :  

What Can Be Inferred From Trace Data? Current Methods to Triangulate and Validate Traces of 
Learning Behavior 
(Friday, April  28,  2:15 to 3:45 p.m.)  Henry B. Gonzalez Convention Center,  Meeting 
Room Level,  Room 221 D 

Chairs:  Matthew L. Bernacki,  University of Nevada - Las Vegas &  
Philip H. Winne, Simon Fraser University 

Papers 
x � Concurrent Think-Alouds: Using Trace Data to Understand Self-Regulated Learn-

ing  -  Daniel Charles Moos, Gustavus Adolphus College 

x � Using Eye-Tracking and Log-File Data as Indicators of Metacognitive Monitoring
and Cognitive Learning Strategies with Game-Based Learning Environments?  -
 Michelle Taub, Nicholas Vincent Mudrick, Roger Azevedo, Garrett C. Millar,  Jonathan 
Rowe, & JamesLester,  North Carolina State University 

x � Inferring Emotional States During Metacomprehension Judgments:  Evidence from
Facial Expressions, Eye Movements,  and Metacognitive Judgments  -
 Nicholas Vincent Mudrick, Roger Azevedo, & Michelle Taub, North Carolina State 
University 

x � STREAMS (Structured TRansactional Event Analysis of Multimodal Streams):  A
Tool for Validating Trace-Based Inferences About Learning Behavior  -  Ran Liu, & 
John Stamper, Carnegie Mellon University 

x � How Well Do Logged Events Represent Students'  Learning Processes? Aligning Stu-
dents'  Reports With Trace Data  -  Lucie Vosicka, & Matthew L. Bernacki,  University of 
Nevada - Las Vegas 

x � Construct Validity and Evidence Centered Design: Using Data from Digital Learn-
ing Environments to Evaluate,  Build Theory, and Improve  -  Andrew E. Krumm, SRI 
International 

Paper Sessions 1 :  
Factors Impacting Students' Self-Regulated Learning and Motivation   
(Cosponsor SIG- Motivation in Education)  
(Saturday, April  29,  2 :45 to 4:15 p.m.) Henry B.  Gonzalez Convention Center,  Meeting 
Room Level,  Room 212 A 

Chair :  Maria K. DiBenedetto, Bishop McGuinness Catholic High School 

Papers 
x � Relations of Parental Autonomy Support and Control With Students'  Academic

Time Management and Procrastination  -  Sungjun Won, Shirley L. Yu, MarissaGreen, 
& Kristin Nicole Henkaline, The Ohio State University 

x � The Effects of Self-Regulation and Motivational Context on Students'  Perception of
Temptation  -  Yeo-eun Kim, The Ohio State University -  Columbus; Jongho Shin, Seoul 
National University;  & Shirley L. Yu, The Ohio State University 

x � College Students'  Distractions and Strategies From a Self-Regulated Learning Per-
spective: A Qualitative Analysis  -  Anna C Brady, Yeo-eun Kim, & Jessica Cutshall ,  
The Ohio State University -  Columbus 

x � Student Attributions for Success in College  -
 Keith Allen, Amelia Hoyle,  Fengkan Zhu, & Jalen Husley, University of Georgia 

x � Self-Regulation of Homework Behavior:  Chinese Students'  Management in Mathe-
matics Homework  -  Jianzhong Xu, Mississippi State University;  J ianxia Du, University 
of Macau; Xitao Fan, University of Macau; & Ruiping Yuan, Mississippi State Universi-
ty 

Discussant :  Christine B. Mccormick, University of Massachusetts -  Amherst   

(Continued on next page)  
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SIG SSRL Program in San Antonio 
(continued)  

Business Meeting 

Our SSRL SIG business meeting will be held on Saturday, April 29, from 6:30 - 8:00 p.m. in Henry B. 
Gonzalez Convention Center, Ballroom Level, Room 301 C.  

We are honored to have Dr. Michael Middleton, Dean of School of Education, from Hunter College, the 
City of University of New York as our keynote speaker to discuss “Self-Regulation as a Privileged Con-
struct.”  

Michael Middleton is Dean of the School of Education at Hunter Col-
lege.  He began his professional career as a high school mathematics 
teacher in Massachusetts working with at-risk youth.  His research 
focuses on the relation of classroom and cultural contexts on adoles-
cent achievement motivation and well-being, and he has conducted 
this research in diverse community settings locally, nationally and 
internationally with support from the National Science Foundation. 
His scholarship includes his recent book Motivation to 
Learn:  Transforming Classroom Culture to Support Student Achieve-
ment.  Before coming to Hunter College, Dr. Middleton had been 
Dean of the College of Education and Human Development at Uni-
versity of Massachusetts Boston and a faculty member at the Univer-
sity of New Hampshire. At UNH, he held the John and H. Irene Pe-
ters Professorship in Education to support his teaching, research and 
service and was a recipient of a UNH Faculty Excellence in Teaching Award. 

SSRL SIG Dinner: The SIG Dinner will immediately follow the business meeting. 
Our SIG Dinner will take place at 8:30 p.m. on Saturday evening at Casa Rio (http://www.casa-rio.com). 
The cost will be $23.25/person (not including tax and tip) and served as a buffet in a private room (the 
Rio Room) with a balcony that overlooks the River Walk. The buffet menu will include: Chips, Salsa, Tor-
tillas, Water or Tea. Chili con Queso, Guacamole, Beef Enchiladas, Green Chicken Enchiladas, Cheese En-
chiladas, Tamales, Chili con Carne with Mexican Rice and Refried Beans. The Casa Rio is located about 
0.6 of a mile from the Convention Center. It is about a 15-minute walk or 5-minute cab ride.    
We look forward to seeing everyone in San Antonio in April! 

Paper Sessions 2: 
Measuring and Facilitating Self-Regulated Learning 
(Sunday, April 30, 8:15 to 9:45 a.m.) Henry B. Gonzalez Convention Center, Meeting Room Level, 
Room 217 C 
Chair: Héfer Bembenutty, Queens College - CUNY 

Papers: 
x� Measures of self-regulated learning: Examining convergence and contributions to comprehension

of expository text - D. Jake Follmer, Rayne A. Sperling, & Huiqing (Helen) Hu, The Pennsylvania 
State University - University Park 

x� Development and Validation of the Brief Regulation of Motivation Scale
       Yeo-eun Kim, Anna C Brady, & Christopher A. Wolters, The Ohio State University 
x� Utility of a Self-Regulated Learning Microanalysis for Scientific Argumentation in Professional

Development Experiences - Erin E. Peters Burton, Michael Briscoe, & Jordan D. Goffena, George Ma-
son University 

x� Self-Regulation of Middle School Students with Learning Disabilities during a Complex Project-
Based Science Activity - Sheri Berkeley, George Mason University; Anna Menditto, George Mason 
University; Amanda Luh, George Mason University; & Robert K. Yin, COSMOS Corporation 

Discussant: Timothy J. Cleary, Rutgers University 

Dr. Michael Middleton 
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SIG SSRL Program in San Antonio 
 Invited Speaker Session: 

Commemorating the Life and Legacy of Claire Ellen Weinstein 

Invited Speaker Session: 

Commemorating the Life and Legacy of Claire Ellen Weinstein 
(Cosponsors: Division C Learning and Instructions and SIG-Motivation in Education) 
(Sunday, April 30, 12:25 to 1:55 p.m.) Henry B. Gonzalez Convention Center, Ballroom Level, Room 301 C 

Abstract 
Dr. Claire Ellen Weinstein pioneered theory and research on learning strategies and built an international 
reputation as a leader in developing approaches to foster strategic and self-regulated learning, especially for 
college students who are underprepared or at risk. Weinstein’s Model of Strategic Learning and the many 
educational applications she derived from her model, such as the Learning and Study Strategies Inventory 
(LASSI) and her college-level learning-to-learn course, have helped to shape theory, research, and practice in 
education and psychology. This session commemorates Dr. Weinstein’s life and legacy and provides oppor-
tunities at the end for audience members to contribute. 

Chair: Anita Woolfolk Hoy, The Ohio State University - Columbus 

Participants 
Wilbert J. McKeachie, University of Michigan 

Paul A. Schutz, The University of Texas - San Antonio 
Jenefer E. Husman, University of Oregon 

Taylor W. Acee, Texas State University - San Marcos 
Nancy K. Stano, The University of Texas - Austin 

Sonja L. Lanehart, The University of Texas - San Antonio 
Russell B. Hodges, Texas State University 

Dale H. Schunk, University of North Carolina - Greensboro 
Barry J. Zimmerman, City University of New York 

“It is unfortunate that for so long the study of  college teaching was divorced from the study of student 
learning. Strategic teaching is the flip side of strategic learning. Strategic teachers need to know about 
their students, such as their knowledge about themselves as learners, their understanding of the nature 
and target outcomes for different academic tasks, their existing content knowledge, and their repertoires 
of learning strategies and study skills. Strategic teachers also need to know about different teaching 
methods and how these interact with their personalities, learning goals, and prior knowledge, as well as 
with the educational context in which they teach and their students.” (Claire Ellen Weinstein in Student 
Motivation, Cognition, and Learning: Essays in Honor of Wilbert J. McKeachie, Erlbaum, 1994, p. 267) 

Dr. Claire Ellen Weinstein 


